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ABSTRACT 

This paper attempts to highlight the role of ICT in higher 

education for the 21st century. In particular the paper has argued that 

ICTs have impacted on educational practice in education to date in quite 

small ways but that the impact will grow considerably in years to come 

and that ICT will become a strong agent for change among many 

educational practices. It is evident from the study that use of ICT in 

education is increasing very rapidly in various states of India. One of the 

most common problems of using Information and Communication 

Technologies (ICTs) in education is to base choices on technological 

possibilities rather than educational needs. In developing countries where 

higher education is fraught with serious challenges at multiple levels, 

there is increasing pressure to ensure that technological possibilities are 

viewed in the context of educational needs. The use of ICT in education 

lends itself to more student-centred learning settings and often this 

creates some tensions for some teachers and students. But with the world 

moving rapidly into digital media and information, the role of ICT in 

education is becoming more and more important and this importance will 

continue to grow and develop in the 21st century. Thus, the paper 

suggests that ICT in higher education is not a technique for educational 

development but also a way of socio-economic development of the nation. 

 

INTRODUCTION 

Ensuring universal service and access to information and communication 

technology is a top national objective in many countries, often enshrined in laws that 

govern the sector.  
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One of the distinctive features of human beings is their ability to acquire knowledge, 

and what makes this knowledge an ever-thriving entity is man’s ability to ‘impact’ 

this knowledge to others. Transfer of knowledge, which is one of the foundations of 

learning, is among the most fundamental social achievements of human beings.  

Building strong relationships with students is something that frequently explains 

why faculty takes pleasure in the challenge of working at a small university.  

 The concept of moving the traditional classroom of desks, notebooks, pencils, and 

blackboard to an online forum of computers, software, and the Internet intimidates 

many teachers who are accustomed to the face-to-face interaction of the traditional 

classroom. In the past 10 years, online instruction has become extremely popular as 

is evident in the rise of online universities, such as University of Phoenix Online and 

Athabasca University (Canada), and on-campus universities offering online courses 

and degrees, such as Harvard University and University of Toronto. For many 

students who find it difficult to come to campus due to employment, family 

responsibilities, health issues, and other time constrains, online education is the only 

option. 

Advancements, standards, specifications and subsequent adoptions have led 

to major growth in the extensibility, interoperability and scalability of e-learning 

technologies. E-learning is fast becoming a major form of learning.  

 Computer multimedia offers ideal opportunities for creating and presenting visually 

enriched learning environments. The latest technologies associated with virtual 

reality will also play an important role in not too distance future.  

 Management institutes and educators have attempted an increased incorporation of 

collaborative group work, problem-solving and decision-making through technology 

as an integral component of pedagogy. There is no doubt that technology-based tools 

can enhance student’s cognitive performance and achievements if used 

appropriately, in accordance with knowledge learning and as part of a coherent 

educational approach.  
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 Computer-based systems have great potential for delivering teaching and learning 

material.  

 The rapid development of Information and Communication Technology 

(ICT), particularly the Internet, is one of the most fascinating phenomena 

characterizing the Information Age. ICT powers our access to information, enables 

new forms of communication, and serves many on-line services in the spheres of 

commerce, culture, entertainment and education.  

 Over the last decade in the United Kingdom there has been growth in support for 

the use of technology within teaching and learning in Higher Education (HE). In 

particular, since 1993 the Teaching and Learning Technology Programme (TLTP) 

has promoted the creation of technology-based materials for use across the HE 

sector. 

WHAT IS ICT? 

Information and Communication Technologies (ICTs) are referred to as the 

varied collection of technological gear and resources which are made use of to 

communicate. They are also made use of to generate, distribute, collect and 

administer information.  

 ICT is a force that has changed many aspects of the way we live.  

 Information and Communication Technologies consist of the hardware, software, 

networks, and media for collection, storage, processing, transmission and 

presentation of information (voice, data, text, images), as well as related services. 

ICTs can be divided into two components, Information and Communication 

Infrastructure (ICI) which refers to physical telecommunications systems and 

networks (cellular, broadcast, cable, satellite, postal) and the services that utilize 

those (Internet, voice, mail, radio, and television), and Information Technology (IT) 

that refers to the hardware and software of information collection, storage, 

processing, and presentation.  
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 The concept of a “Digital Divide” has been around almost as long as ICT 

has been publicly available. While traditionally it has come to mean a division in 

society, based on socio-economic factors, this does not ‘paint the entire picture’  

Introducing ICT as a tool to support the education sector has initiated substantial 

discussions since the late 1990s. A decade ago the emphasis was on Technical and 

Vocational Education and Training and training teachers. During the last few years 

an increasing number of international development agencies have embraced the 

potential of ICT to support the education sector. UNESCO has played a major role 

in spearheading the Education for All initiative to harness the potential of ICT. The 

widely subscribed Dakar Framework for Action recognizes that, ‘these technologies 

(ICTs) have great potential for knowledge dissemination, effective learning and the 

development of more efficient education services’. 

When looking at the integration of ICT to support the achievement of educational 

objectives, it can be found that after almost a decade of using ICT to stimulate 

development, it is not yet fully integrated in development activities and awareness 

raising is still required.  

The main objectives of the paper are to evaluate the importance of ICT in 

higher education and to analyse the government initiatives for development of ICT 

in higher education. 

ICT AND HIGHER EDUCATION  

The major teaching and learning challenges facing higher education revolve 

around student diversity, which includes, amongst others, diversity in students’ 

academic preparedness, language and schooling background.  

 Education is perhaps the most strategic area of intervention for the empowerment of 

girls and women in any society and the use of information and communication 

technologies (ICTs) as an educational tool in the promotion of women’s 

advancement has immense potential. The application of ICTs as a tool for effective 

enhancement of learning, teaching and education management covers the entire 
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spectrum of education from early childhood development, primary, secondary, 

tertiary, basic education and further education and training. 

Integrating ICT in teaching and learning is high on the educational reform agenda. 

Often ICT is seen as indispensable tool to fully participate in the knowledge society. 

ICTs need to be seen as “an essential aspect of teaching’s cultural toolkit in the 

twenty-first century, affording new and transformative models of development that 

extend the nature and reach of teacher learning wherever it takes place” (Leach, 

2005). For developing countries like Vietnam, ICT can moreover be seen as a way 

to merge into a globalizing world. It is assumed that ICT brings revolutionary 

change in teaching methodologies. The innovation lies not per se in the introduction 

and use of ICT, but in its role as a contributor towards a student-centered form of 

teaching and learning.  

 The Information and Communication Technology (ICT) curriculum provides 

a broad perspective on the nature of technology, how to use and apply a variety of 

technologies, and the impact of ICT on self and society. Technology is about the 

ways things are done; the processes, tools and techniques that alter human activity. 

ICT is about the new ways in which people can communicate, inquire, make 

decisions and solve problems. It is the processes, tools and techniques for:  

 gathering and identifying information  

 classifying and organizing  

 summarizing and synthesizing  

 analyzing and evaluating  

 speculating and predicting 

Enhancing and upgrading the quality of education and instruction is a vital 

concern, predominantly at the time of the spreading out and development of 

education. ICTs can improve the quality of education in a number of ways: By 

augmenting student enthusiasm and commitment, by making possible the 

acquirement of fundamental skills and by improving teacher training. ICTs are also 
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tools which enable and bring about transformation which, when used properly, can 

encourage the shift an environment which is learner-centered.  

ICTs which can be in the form of videos, television and also computer multi 

media software, that merges sound, transcripts and multicolored moving imagery, 

can be made use of so as to make available stimulating, thought provoking and 

reliable content that will keep the student interested in the learning process. The 

radio on the other hand through its interactive programs utilizes songs, sound 

effects, adaptations, satirical comedies and supplementary collections of 

performances so as to induce the students to listen and get drawn in to the training 

that is being provided.  

The use of online pedagogy within universities and management institutes is 

increasing. The introduction of the Wi-Fi system too has led to the growth of hi-tech 

education system, where accessibility and accountability of subject matter is made 

readily available to the students. The students can now study and comprehend the 

related information at their own convenient time.  

ICT IN RESEARCH  

Applications of ICTs are particularly powerful and uncontroversial in higher 

education's research function. Four areas are particularly important:  

The steady increases in bandwidth and computing power available have made it 

possible to conduct complex calculations on large data sets.  

Communication links make it possible for research teams to be spread across the 

world instead of concentrated in a single institution.  

The combination of communications and digital libraries is equalizing access to 

academic resources, greatly enriching research possibilities for smaller institutions 

and those outside the big cities.  

Taking full advantage of these trends to create new dynamics in research 

requires national policies for ICTs in higher education and the establishment of joint 

information systems linking all higher education institutions.  
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The application of ICTs in academic research has grown steadily in the past 

10 to 15 years in both developing and developed countries, although there are wide 

variations in usage both within and between countries and regions.  

The most straightforward use of ICTs in research is in data processing. The 

unprecedented growth in bandwidth and computing power provide opportunities for 

analyzing/processing huge amounts of data and performing complex computations 

on them in a manner that is extremely fast, accurate and reliable. Computer data 

processing not only frees researchers from the cumbersome task of manually 

analyzing data but more importantly facilitates quick and accurate analysis of huge 

amounts of data from national samples or even multi-national samples covering tens 

of thousands of respondents. 

Another important dimension of ICTs in research is the use of online full text 

databases and online research libraries/virtual libraries which are the direct outcome 

of the growth in telecommunications networks and technology. These databases and 

libraries provide researchers with online access to the contents of hundreds of 

thousands of books from major publishing houses, research reports, and peer- 

reviewed articles in electric journals.  

ICT has also played a major role in university and industry partnership in 

Europe. The University of Minnesota's MBBNet (a web portal of the state's virtual 

biomedical and bioscience community) in collaboration with Zurich Med Net (a web 

based information source covering 400 universities, companies and institute) offers 

links to more than 1,300 organizations in the area of technology transfer. 

ICT IN TEACHING  

Academics have taken to the use of computer in teaching much more readily 

than they adopted earlier audio-visual media. This is because the strength of 

computers is their power to manipulate words and symbols - which is at the heart of 

the academic endeavour. There is a trend to introduce eLearning or online learning 

both in courses taught on campus and in distance learning. Distance education and 
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eLearning are not necessarily the same thing and can have very different cost 

structures. Whether eLearning improves quality or reduce cost depends on the 

particular circumstances. ICTs in general and eLearning in particular have reduced 

the barriers to entry to the higher education business. Countries and those aspiring to 

create new HEIs can learn from the failures of a number of virtual universities. They 

reveal that ICTs should be introduced in a systematic manner that brings clarity to 

the business model through cost-benefit analyses.  

ICT according to a number of commentators, enhance teaching, learning, and 

research, both from the constructivist and instructivist theories of learning. Behind 

this increasing faith in the role of technology in higher education however, lies 

implied acceptance of technology by various commentators, either as neutral and 

autonomous, neutral and human controlled, autonomous and value laden, or human 

controlled and value laden.  

In many countries, demand for higher education far outstrips supply and 

Governments and institutions are turning more and more to the use of ICTs to bridge 

the access gap. It is too early to say whether the role of ICTs in the teaching function 

of higher education is truly transformative, or whether it is simply a repackaging of 

previous pedagogy.  

ICTs are a potentially powerful tool for extending educational opportunities, both 

formal and non-formal, to previously underserved constituencies—scattered and 

rural populations, groups traditionally excluded from education due to cultural or 

social reasons such as ethnic minorities, girls and women, persons with disabilities, 

and the elderly, as well as all others who for reasons of cost or because of time 

constraints are unable to enroll on campus. 

ICTs make possible asynchronous learning, or learning characterized by a 

time lag between the delivery of instruction and its reception by learners. Online 

course materials, for example, may be accessed 24 hours a day, 7 days a week. 

Teachers and learners no longer have to rely solely on printed books and other 
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materials in physical media housed in libraries (and available in limited quantities) 

for their educational needs. With the Internet and the World Wide Web, a wealth of 

learning materials in almost every subject and in a variety of media can now be 

accessed from anywhere at anytime of the day and by an unlimited number of 

people.  

Effectiveness, cost, equity, and sustainability are four broad intertwined 

issues which must be addressed when considering the overall impact of the use of 

ICTs in education. The educational effectiveness of ICTs depends on how they are 

used and for what purpose. And like any other educational tool or mode of 

educational delivery, ICTs do not work for everyone, everywhere in the same way.  

The constitution of the United Nations Educational, Scientific and Cultural 

Organization (UNESCO) was adopted by 20 countries at the London Conference in 

November 1945 and entered into effect on 4 November 1946. The main objective of 

UNESCO is to contribute to peace and security in the world by promoting 

collaboration among nations through education, science, culture and communication 

in order to foster universal respect for justice, the rule of law, and the human rights 

and fundamental freedoms that are affirmed for the peoples of the world, without 

distinction of race, sex, language or religion, by the Charter of the United Nations. 

UNESCO’s principles on ICT in education can be summarized as follows:  

1. Old and new technologies need to be used in a balanced way. On-the-air and off-

the-air radio/radio-cassette, television and offline video-assisted technologies are 

still considered valid and cost-effective modes of education delivery, as important as 

more interactive computer/Internet-based virtual education or online distance 

learning.  

2. Meeting the international education goals by 2015 will require huge investments 

in teacher training institutions.  

3. The demand for higher education cannot be met in both the developed and 

developing world without distance or virtual modes of learning.  



                       NIMAR EDUCATIONAL REVIEW INTERNATIONAL  
VOLUME - 02    ISSUE – 3   Jan-Jun 2016 

                  
 

NERI Page 10 

  

4. Vocational training needs cannot be met without virtual classes, virtual 

laboratories, etc.  

5. Educational goals cannot be met without gender sensitivity. Wherever possible, 

the proposed indicators will address the need to measure the gender gap. 

Large Class  

The growth of mass higher education has made large classes an endemic 

feature of several courses at higher education institutions. Large class sizes make it 

difficult for teachers to employ interactive teaching strategies or to gain insight into 

the difficulties experienced by students. Large classes pose problems for all students 

but students who are under-prepared are particularly affected. It is these contexts 

that provide useful opportunities for educational technologies.  

Increasing access to education  

ICTs are a prospectively prevailing tool for developing educational 

opportunities, both prescribed and non-prescribed.  

1. Whenever, wherever: One important characteristic of ICTs is their capability to 

go beyond time and space. ICTs make it feasible to achieve learning which is 

exemplified by a time delay involving the deliverance of instruction and its receipt 

by students which is termed as asynchronous learning. Course materials can be 

retrieved and used 24 x 7. An example that can be discussed here is that of Hughes 

Net Global Educations Interactive Onsite Learning platform which strives to 

characterize the future level of education which is called as Real Time Interactive 

education.  

2. Access to reserved educational capital: With the advent of the internet and the 

World Wide Web, it is now possible to gain access to an unlimited amount of data 

and educational materials. Data in almost any subject and in diverse forms of media 

can be accessed from any place at different times of the day and by an unrestricted 

number of individuals. This is predominantly important for various educational 

institutions in the developing countries, and also for those educational institutions in 
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developed countries that have restricted and outdated material in their libraries. 

ICTs, also enable access to the opinions of professionals, experts and researchers all 

over the world and allows one to be in direct communication with them.  

External factors influencing the inner life of higher education institutions, including 

the use of ICT, can generally be distinguished into: economic, social, cultural, and 

technological factors as well as the changing role of governmental policy. ICT is 

both driving and enabling the processes toward a knowledge-driven global economy. 

It allows higher education providers to accommodate the specific needs of students 

in terms of mode, pace, place and time of study and to cater to different and new 

target groups and (niche) markets both locally and globally.  

BENEFITS AND CHALLENGES OF ICT  

Tools are now available on the Internet to assist both teachers and students to 

manage writing assignments to detect and avoid the pitfalls of plagiarism and 

copyright violations. One of the great benefits of ICTs in teaching is that they can 

improve the quality and the quantity of educational provision. For this to happen 

however, they must be used appropriately.  

While using ICTs in teaching has some obvious benefits, ICTs also bring 

challenges. First is the high cost of acquiring, installing, operating, maintaining and 

replacing ICTs. While potentially of great importance, the integration of ICTs into 

teaching is still in its infancy. Introducing ICT systems for teaching in developing 

countries has a particularly high opportunity cost because installing them is usually 

more expensive in absolute terms than in industrialized countries whereas, in 

contrast, alternative investments (e.g., buildings) are relatively less costly.  

Using unlicensed software can be very problematic, not only legally but in 

the costs of maintenance, particularly if the pirated software varies in standard 

formats. Even though students can benefit immensely from well-produced learning 

resources, online teaching has its own unique challenges as not all faculties are ICT 

literate and can teach using ICT tools. 
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The four most common mistakes in introducing ICTs into teaching are: i) 

installing learning technology without reviewing student needs and content 

availability; (ii) imposing technological systems from the top down without 

involving faculty and students; (iii) using inappropriate content from other regions 

of the world without customizing it appropriately; and (iv) producing low quality 

content that has poor instructional design and is not adapted to the technology in use.  

The other challenge faced is that in many developing nations the basic 

requirement of electricity and telephone networks is not available. Also many 

collages do not have proper rooms or buildings so as to accommodate the 

technology. Another challenge is that the teachers need to develop their own 

capacity so as to efficiently make use of the different ICTs in different situations. 

They should not be scared that ICTs would replace teachers English being the 

dominant language most of the online content is in English. This causes problems as 

in many nations the people are not conversant or comfortable with English. 

Skills development is another important area in which ICT could be used effectively. 

Attempts are being made to strengthen the ICT framework for Technical and 

Vocational Education (TVET). The emerging discourse on the role of skill 

development in addressing poverty and developmental issues indicates the potential 

role of ICT4D. ICT can play a major role in integrating skill development as a 

component of a poverty alleviation strategy.  

CONCLUDING OBSERVATIONS  

As move into the 21st century, many factors are bringing strong forces to 

bear on the adoption of ICTs in education and contemporary trends suggest will 

soon see large scale changes in the way education is planned and delivered as a 

consequence of the opportunities and affordances of ICT.  

 It is believed that the use of ICT in education can increase access to learning 

opportunities. It can help to enhance the quality of education with advanced teaching 

methods, improve learning outcomes and enable reform or better management of 
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education systems. Extrapolating current activities and practices, the continued use 

and development of ICTs within education will have a strong impact on: What is 

learned, how it is learned, when and where learning takes place, & who is learning 

and who is teaching. The continued and increased use of ICTs in education in years 

to come, will serve to increase the temporal and geographical opportunities that are 

currently experienced.  

The integration of ICTs in higher education is inevitable. The very high 

demand for higher education has stimulated significant growth in both private and 

public provision. ICTs in the form of Management Information Systems are 

increasingly universal. The strength of computers in teaching is their power to 

manipulate words and symbols - which is at the heart of the academic endeavour. 

ICT has also led to the emergence of Open Educational Resources (OERs). The use 

of ICT creates an open environment which enables the storage and the reuse of 

information materials as also it enables the interface among the teachers as well as 

students.   

Apart from having enabling telecommunications and ICT policies, 

governments and higher education institutions will need to develop strategies for 

effective ICT and media deployment and sustainability. 

REFERENCES 

1. Bonn S. 2008. Transitioning from Traditional to Hybrid and Online Teaching, 

Anil Varma (Ed), “Information and Communication Technology in Education”, 

First edition, Icfai University Press, Hyderabad, p.34-35.  

2. Core ICT indicators: Partnership on measuring ICT for development, retrieved 

from http://www.itu.int/ITU-D/ict/partnership/  

3. Developing research-based learning using ICT in higher education curricula: 

The role of research and evaluation, retrieved from 

http://knowledge.cta.int/en/content/view/full/12690  



                       NIMAR EDUCATIONAL REVIEW INTERNATIONAL  
VOLUME - 02    ISSUE – 3   Jan-Jun 2016 

                  
 

NERI Page 14 

  

4. Farahani A. J. 2008. E-learning: A New Paradigm in Education, Anil Varma (Ed), 

“Information and Communication Technology in Education”, First edition, Icfai 

University Press, Hyderabad, pp.25-26.  

5. Guide to measuring Information and Communication Technologies (ICT) in 

education, UNESCO, retrieved from http://www.uis.unesco.org  

6. ICTs for Higher Education, Background paper from the Commonwealth of 

Learning, UNESCO World Conference on Higher Education, Paris, 5 to 8 July 

2009, retrieved from http://unesdoc.unesco.org   

7. Information and Communication Technology, retrieved from 

http://www.unctad.org 

 8. Isaacs S. IT’s Hot for Girls! ICTs as an instrument in advancing girls’ and 

women’s capabilities in school education in Africa, retrieved from 

http://www.onlinewomeninpolitics.org   

9. Jaffer S, Ng’ambi D. and Czerniewicz L. The role of ICTs in higher education in 

South Africa: One strategy for addressing teaching and learning challenges, 

International Journal of Education and Development using Information and 

Communication Technology (IJEDICT), 2007, Vol. 3, Issue 4, pp. 131-142,  

10. Jaffer S., Ng’ambi D. and Czerniewicz L. The role of ICTs in higher education 

in South Africa: One strategy for addressing teaching and learning challenges, 

International Journal of Education and Development using Information and 

Communication Technology (IJEDICT), 2007, Vol. 3, Issue 4, pp. 131-142,  

11. Mlitwa N. Global Perspectives on Higher Education and the Role of ICT, 

retrieved from http://eprints.rclis.org  

12. Nachmias R. Mioduser D. & Shemla S. Information and Communication 

Technologies usage by students in an Israfli High School, retrieved from 

http://muse.tau.ac.il/ktl/ICT.pdf  

 

***** 

http://unesdoc.unesco.org/
http://www.unctad.org/
http://www.onlinewomeninpolitics.org/
http://eprints.rclis.org/


                       NIMAR EDUCATIONAL REVIEW INTERNATIONAL  
VOLUME - 02    ISSUE – 3   Jan-Jun 2016 

                  
 

NERI Page 15 

  

FACULTY RETENTION: A CHALLENGE FOR 

BUSINESS SCHOOLS. 
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ABSTRACT 

Many fold expansion in institutional capacity in higher education 

has enhanced enrolment ratio from less than 1% in 1950 to about 10% in 

2007 (Jyotsnarani 2007). Further the phenomenal growth of Indian 

industry over last two decades has also resulted in increasing demand for 

efficient business managers from business schools. To this fact everyone 

would agree that “Teachers create managers through their excellence‖ 

and until and unless the business schools could not think of motivating, 

managing and retaining talents so how can faculties think of doing 

innovations, research and creativity in terms of quality under excellence. 

The quality and achievements of academic complements determine the 

quality of management education programs, management research, and 

the perception of schools in academic as well as business environments 

(Duderstadt, 2001; AACSB, 2002; Lorange, 2003). Presently, the biggest 

challenge faced by technical educational institutions in India is the acute 

shortage of qualified and competent faculties (Times News Network, 

2006). Retaining talents is not the choice of employers but is also the need 

of time as management education is already at risk running with talent 

crisis. Therefore the study has made an attempt to present faculty 

retention as a major HR issue in business schools. The methodology 

adopted for the study is review of research papers and books. 

 

INTRODUCTION 

At present India is striving to compete in a globalized economy in areas that 

require highly trained professionals, and thus the quality of higher education has 

become increasingly important. Experience which the students will derive from 

higher education is, to a large extent, dependent on the performance of faculty, both 

1Researcher,Devi Ahily Vishwavidyalaya,indore, Madhya Pradesh, India, 056priyankasingh@gmail.com 
2Researcher,Devi Ahily Vishwavidyalaya,indore, Madhya Pradesh, India, manjushatomar.singh@gmail.com   
3Researcher,Devi Ahily Vishwavidyalaya,indore, Madhya Pradesh, India, tiwari.reena1985@gmail.com 

 

mailto:056priyankasingh@gmail.com
mailto:manjushatomar.singh@gmail.com
mailto:tiwari.reena1985@gmail.com


                       NIMAR EDUCATIONAL REVIEW INTERNATIONAL  
VOLUME - 02    ISSUE – 3   Jan-Jun 2016 

                  
 

NERI Page 16 

  

as teachers and researchers. The faculty has a major role in student learning. Extant 

literature underpins the importance of faculty for quality in higher education (Ewell 

1991, Cornesky 1991, Chen et al 2006). Research on academic quality in higher 

education is by and large focused on students as customers, their satisfaction or 

dissatisfaction with various programs for which Chen et al (2006) have adapted 

Importance - Satisfaction model (I-S model) in higher education illustrating quality 

improvement in terms of satisfaction. Adding to this Tribus (1995) has also 

developed an early model of customer supplier for higher education (cited in Raouf 

2004). It has been argued that if the quality of the service is to be determined then 

the beneficiaries have to be clearly defined in terms of their needs and expectations 

(Raouf 2004). The model conceptualizes faculty as customer in the education 

industry, and states that, similar to the concept of internal and external customers in 

business, there are also internal and external customers in education. An institution 

with talented faculties can develop a reputation for being great place to work, with 

great learning environment where quality in education is expected. An institution in 

higher education therefore needs to be able to develop and deploy faculty who can 

articulate the passion and vision of institution and satisfaction of students. Faculty 

members as internal customers satisfy the working environment of universities 

(Chen et al 2006). This implies that in order to enhance faculty performance certain 

aspects and functions of their job have to be prioritized. The issues related to faculty 

are sufficiently significant for an analysis to be appropriate, to understand the 'whole 

picture' and suggest possibilities and strategies to sustain quality and leadership in 

institution of higher education. 

SIGNIFICANCE OF THE STUDY 

As per United Nations statistics, India‘s population is estimated to 1.5 billion 

by 2030, making it the world‘s most populous country. And if at we look in context 

to Human resources aspects, it would be needless to say that the optimal utilization 

of human resources for global positioning and growth would be high in the world. 
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To this fact no one can deny that ―Human resources operate technology and 

equipments not the machines getting instructed on their own‖. Growth of human 

resources in every context is a major factor for the continuous growth of a country. 

And the meaning of term ―GROWTH‖can only be clarified if the person is literate 

and focused on his/her career prospects undergoing varied area related courses and 

training sessions to become actually ―PROFESSIONAL‖ and ―ASSET‖ to an 

organization. Be it any sector, shaping tomorrow‘s talent has to take place on the 

basis of education. Without a proper degree one may not land a job after an 

academic career of two decades. And what would you say education sector 

generating motivation through teacher‘s excellence and transforming a raw material 

(student) into finished product (Manager) is itself not able to motivate and attract 

teachers to retain. How would you feel teacher taking session on career development 

in the class is herself/himself has always a doubt on his/her ―GROWTH AND 

OPPORTUNITUES‖ working with the current organization because they are always 

under the sense of job insecurity and higher risk of failing to achieve promotion 

.These all negativities thus leads to unwanted employee turnover because 

organizations (educational institutes) at some time become only business centric 

neglecting people centric leadership. And that is why out of the thousands of 

graduates who qualify every year, how many opt for teaching? It could be around 

14-17%, comprising those with a chosen aim or without an alternative choice of 

employment. Reason can be , teaching as a profession was never given the place it 

deserved in our country. This resulted in most of the teachers performing their role 

in a mere routine fashion and therefore resulting sitting at a same designation for last 

five years. Very few put passion and commitment as essential ingredients into their 

job, which are vital for turning out quality output in terms of students. One reason 

that glaringly can come out for this state of affairs is the lack of attention towards 

HR-related issues of teachers at all levels say from KG to PG. A number of findings 

and observations especially regarding management institutes are pointers to the fact 
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that the education cosmos is sitting on a veritable landmine – that of talent crisis. 

Institutes at large are facing an acute dearth of academictalent; this is a malaise, 

which can snowball into a pandemic if remedial action is not taken instantly.  

OBJECTIVE OF THE STUDY  

The study has made an attempt to  

 Focus on Faculty Retention as a major HR issue in education sector with special 

reference to business schools.  

 Reflect the scenario of Management education at risk due to talent crisis and 

unwanted employee turnover in business schools.  

 Emphasize Faculty as a human resource plays a vital role in the development of 

student as well as workplace.  

 Show the relationship between teaching excellence and faculty motivation.  

 Highlight the factor that leads to faculty attrition and the tools that should be taken 

into account for faculty retention on the basis of literature review. 

FUTURE SCOPE OF THE STUDY  

The study can help in designing strategies so as to manage and retain talents for an 

organization.  

RESEARCH METHODOLOGY  

The method of exploratory research is adopted for the study to know detailed 

information on Faculty retention.  

SOURCES OF DATA  

All information is collected through secondary data. Data available on websites, 

magazines and research papers referred.  

BUSINESS SCHOOLS AT RISK  

The three pillars of any higher education institution are: quality of faculty, 

infrastructure facilities and learning environment. With the increasing demand-

supply gap, organizations are facing immense war for talent. Like business and 
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industry, education field too is discovering the need for talent so as to meet the new 

quality standards demanded by the society and is also facing leadership crisis. As is 

also published by AACSB in august 2002 a status report on management education 

with the alarming title ―Management education at risk‖. This report, presented as 

the follow up to the landmark Porter and McKibbin report of 1988, paints a picture 

of the business school environment, identifies its main driving forces, and draws 

some grim conclusions. The report identified five main issues regarding the general 

context of management education and the changes that are taking place in this 

context, namely the demand for management education, the supply of management 

education, globalization, technology and resource scarcity. Additionally it pays 

attention to issues concerning doctoral education, the relevance of business 

curricula, and the convergence of degree and non degree education. As the MBA 

program became more attractive during the 1980s and 1990s, fewer candidates 

applied to doctoral programs, preferring instead to go for an MBA degree. And those 

who had completed their MBA program found it more attractive to re-enter the job 

market rather than apply for a doctoral program. Furthermore, upon graduation, 

close to 40 percent of PhD graduates opted for a career in industry, where 

compensation packages are often higher and the risk of failing to achieve promotion 

is lower. In other words, as the demand for highly qualified faculty went up the 

supply went down, producing an upward pressure on compensation packages for 

newly hired and existing faculty, particularly those with a strong record. Central in 

the report is the observation that the marketplace of management education is 

becoming ever more heterogeneous, giving way to novel marketing strategies and 

new competitors. In such an environment, attracting and retaining faculty are 

activities of crucial importance to the longer term well being of the business schools. 

This claim is supported by the outcomes of the research by Stumpf et al. (2002) on 

academic change and leadership. This research shows that deans of 273 US business 

schools found the imminent shortage of doctoral faculty to be the most important 
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challenge that was facing their business schools in the near future. Disconcertingly, 

some of the most disturbing observations in this AACSB report exactly relate to 

recruitment and retention of faculty by business schools. The number of recently 

earned doctorates in business is rather low compared to the social sciences and the 

humanities and only 62 percent plans to pursue a career in education (Business 

Week, 2004).Within the next few years, the shortage of business doctorates is 

expected to be 1,142 rapidly climbing to a shortage of 2,419 in 2013(AACSB, 

2003).Together with the observations that (1) doctoral enrollments are not expected 

to increase in the near future, (2) foreseeable faculty retirements, and (3) increasing 

student enrollment on undergraduate levels in particular, it is clear that business 

schools will be faced with even enlarging faculty shortages in the coming 

years(AACSB,2002) As the AACSB sums it up, this faculty shortage may be 

“leading to a decline in research productivity and intellectual vibrancy of existing 

faculty. 

 DEFINING TEACHING EXCELLENCE  

There is no one definition of teaching excellence. It varies depending on a host of 

variables, such as who is defining it, the learners (e.g., students vs. colleagues), 

subject matter, methods used, and many other factors. Although the notion of 

scholarship of teaching was first proposed by Boyer (1990), the work of Kreber 

(2000) in developing these ideas into a model is a useful starting point. The 

requirement of visible output (journal articles, creative work) in the scholarship of 

teaching is helpful. Peer review and student feedback are now commonplace and 

have potential as indicators of excellence. Kreber (2000) develops a ‗model of the 

scholarship of teaching‘ by characterizing staff as adult learners engaged in content, 

process and premise reflection1 on their teaching. The model shows how different 

combinations of components of learning— instrumental, communicative and 

emancipator can be applied to: instructional knowledge; curricular knowledge and 

pedagogical knowledge. Nicholls (2004) summarizes how Kreber‘s work suggests 
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that the scholarship of teaching: can be found in refereed articles and papers; is 

practiced by excellent teachers; is associated with the knowledge of the expert 

teacher and focuses on teachers‘ experience-based knowledge. It is also significant 

that the debate on teaching excellence takes place almost exclusively in educational 

journals and conferences, which is perhaps why it does not enter the consciousness 

of mainstream academics, even if they are ‗excellent teachers‘. Whatever 

conception of teaching excellence is used it has to have clarity and alignment with 

what constitutes reality for academic staff. When focusing on the higher education 

of students, however, there are common characteristics found in the literature about 

good teachers:  

(A) POSITIVE STUDENT-FACULTY CONTACT  

Interacts with students – gets to know them, in and out of the classroom helps 

students learn outside of class, is accessible in and out of class promotes cooperation 

among students gives prompt feedback.  

(B) EFFECTIVE ACTIVE LEARNING  

Encourages students to be self-directed, independent, lifelong learner engages 

students in disciplinary thinking encourages higher-order thinking.  

(C) ACHIEVABLE, YET HIGH EXPECTATIONS  

Acknowledges student expectations and what students can expect from the teacher 

creates a safe yet challenging learning environment emphasizes time on task.  

(D) RESPECTS DIVERSE TALENTS AND WAYS OF LEARNING  

Demonstrates respect for students and their individuality/differences is fair and 

flexible. 

 (E) EFFECTIVE COMMUNICATION SKILLS  

Demonstrates passion, enthusiasm, charisma offers something substantive to say and 

knows how to say it raises provocative and significant questions instead of just 

providing answers commands student attention and maintains it inspires/motivates 

students is compassionate and caring.  
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(F) COMMITMENT TO TEACHING WELL  

Engages in activities to continue to develop teaching skills invites and 

accepts feedback to improve tries new techniques to promote learning. This list is 

meant to represent a variety of criteria for determining teaching excellence.  

RELATIONSHIP BETWEEN FACULTY MOTIVATION AND TEACHING 

EXCELLENCE  

In the words of Robbins, 2000 motivation is ―the willingness to exert a 

persistent and high level of effort toward organizational goals, conditioned by the 

effort‘s ability to satisfy some individual need‖ . Motivation is considered to be a 

soul achievement of human resources management practices as almost all the human 

resource practices has fundamental aim which includes job involvement and job 

satisfaction of an employee and acquiring high level of work motivation (Jerris, 

1999). Robbins et al (2005) said that employee‘s motivation is the ―willingness to 

exert high level of inspiration to reach organizational goals, conditioned by the 

efforts ability to satisfy some individual need‖. This definition clearly states that 

motivation is the willingness of employees to perform excellent work efficiently and 

this willingness only comes when they perceive that their effort would result in their 

need satisfaction. Although money is influential factor at every stage but at the same 

time it is not necessary that money alone can increase motivation of every worker 

there are intangibles (for instance empowerment, Recognition and feedback) that are 

primary motivators for the workers inspiration to perform effectively (Fuhrmann, 

2006). Identical to every organization, teacher‘s motivation in higher education 

institutions is one of the imperative and inevitable objectives of institution 

management. Teachers at higher education level play an important role in 

institution‘s success and its good will among students and academia. Again 

motivation is significant contributor in teachers‘ performance in delivering 

knowledge and grooming their students as the global citizens and master of their 

specialized field. Porter et al (1973) stressed that teacher‘s motivation is important 
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for several different reasons. It is important for teachers self satisfaction and 

accomplishments, and for the reason that motivated teachers more probably work for 

educational reforms and progressive legislation particularly at higher education level 

and finally it is the motivated teacher who assures the completion of reforms that are 

originated at the educational policy making level. They further emphasized that 

teacher‘s job satisfaction and motivation is associated with decreased number of 

Institutional absenteeism and turnover.  

TEACHERS CREATE MANAGERS  

It is generally acknowledged that mission-critical constituents for universities and 

business schools are alike. The quality and achievements of academic complements 

determine the quality of management education programs, management research, 

and the perception of schools in academic as well as business environments 

(Duderstadt, 2001; AACSB, 2002; Lorange, 2003).Characteristics and performance 

of faculty members, like the number of PhDs on a school‘s faculty, international 

profile of faculty, and research output by faculty, play weighty role in modern 

business school rankings[3].The AACSB emphasizes the unique value of business 

school faculty: ―Although other types of business education may deliver effective 

business teaching , none can serve as a business knowledge creator, steeped in the 

scientific method, as can business schools. This role is critical for business school 

faculty as a professional differentiator that protects market value. Even more 

important ,the scholarship role of business faculty is an essential and irreplaceable 

function because societies and markets turn to business schools for knowledge 

advances that reflect academic tradition of theory and method ‖(AACSB,p.13).Next 

to their academic importance ,Duderstadt claims that faculty also has an important 

role in the governance of academic institutions. However, ―its ability to become 

directly involved in the detailed management of the institution has long disappeared 

as issues have become more complex and the time scale of the decision process has 

shortened (Duderstatd, 2001:30-31).Peter Lorange, dean of IMD, one of the world‘s 
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leading business schools, places faculty commitment to academic value creation at 

the pith of the development and realization of business school strategies. He argues 

that faculty ―spearheads program development constitutes a key vehicle for 

innovation and that most strategic decision setting in an academic institution 

(Lorange, 2003:207-8).Treasuring and acquiring such valuable resources obviously 

are major tasks for any academic institution in general and are becoming 

increasingly challenging for business schools in particular. Reasons for this can be 

found in characteristics of and development in the institutional context of business 

schools in general and their competitive environment in particular. In this 

environment, forces are at work that makes it difficult for business schools to attract 

and retain faculty.  

LITERATURE REVIEW  

Teacher attrition has been a topic in the Education literature for many years. 

It has been claimed that teacher attrition is a major problem in our schools and that 

between 20% and 50% of beginning teachers decide to leave the profession in the 

first three to five years (Ewing, 2001; Ewing & Smith, 2002). Teaching is usually 

considered a vocation, one involving a long term career path. Manuel (2003, p. 142) 

states that teaching isn‘t usually a “drop in, drop out or revolving door‖ type 

profession. Huberman as early as 1989 established that those who leave the 

profession usually do so in the first five years of entering the profession. For 

beginning teachers, how they survive the first year, if they do, can be a significant 

factor in decisions about remaining in or leaving the profession (Lang, 1999). For 

example, a 2003 Victorian Department of Education and Training Report reported 

that in the United States, a third of teachers leave the profession within three years 

and almost half within five years. In Britain, a 2003 survey by the University of 

Buckingham found that 30 per cent of British teachers who left teaching that year 

had been in the profession for less than five years (Hogan, 2007). The problem of 

faculty turnover has afflicted all disciplines, particularly in the last ten to twenty 
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years. The market for Ph.D.s outside academia has grown along with the dispersion 

of knowledge-based activity throughout the economy (Bowen and Schuster, 1986). 

Those with advanced degrees have proven their employability in a variety of fields. 

Considering that professors are paid roughly 25 to 30% less than similarly educated 

professionals, there is cause to worry that an increasing number of faculty will leave 

for the private sector (Bell, 2001).The benchmark study of faculty mobility was 

conducted by Caplow and McGee and published in 1958 as The Academic 

Marketplace. Thirty years later, Burke replicated their study, producing The New 

Academic Marketplace in 1988. Burke found that the market for professors had 

become radically different over those three decades. Beginning teachers are leaving 

their jobs at an alarming rate that harms both the school, especially urban ones, and 

student performance (Ingersoll & Smith, 2003; Howard, 2003). Remaining 

employees are often forced to shoulder increased workloads without a rise in pay. 

Heightened turnover often has a demoralizing effect on those who remain, as well as 

a negative effect on prospective employees. More concretely, high turnover is 

associated with low job satisfaction, poor productivity, and high stress among 

employees (Olsen, 1993). Nienhuis (1994) describes faculty as mobile, loyal to the 

discipline rather than the institution. .Considering the indications of an upward 

swing in both components, it is safe to assume that faculty turnover is causing 

greater problems for many administrators. Faculty who leave voluntarily tend to be 

characterized by a high achievement orientation (Barnhart, 1995) Bowen and 

Schuster‘s American Professors: A National Resource Imperiled, combining several 

studies, reports a 4% annual rate of attrition in early 1980s. Their definition of 

attrition, distinct from turnover, indicates the number of faculty who leave academia 

each year for reasons other than retirement. Since this figure does not include those 

faculty who departed for other postsecondary institutions, the rate of turnover as 

defined here must have been higher than the 4% attrition rate. Based on their studies, 

Bowen and Schuster predicted that attrition (not turnover) might average 4% per 
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year into the late 1990s and might even reach 6% by 2000. They added that if 

faculty positions become less economically attractive compared to positions in 

private industry, the rate of attrition could rise substantially. Though faculty salaries 

do lag considerably behind those of industry, a fairly large supply of PhDs in most 

fields has made faculty positions highly prized, thus potentially reducing turnover. 

Chairpersons wishing to retain faculty are aware that they cannot simply throw 

money at dissatisfied employees. Salary does not always provide adequate 

recognition or ensure contentment (Nienhuis, 1994). One study found that higher 

compensation levels increased the retention of assistant and associate professors, but 

had no effect on retaining full professors (Gill et al., 1992). The same study reported 

that six of the top seven reasons for departing were intangible benefits such as 

research opportunities. Naturally, faculty compare not only their salaries to those in 

other professions, but to other professors, in- and outside of their institutions. 

Universities and college administrators must be keenly aware of the salary and 

benefits packages offered by comparable institutions, but they must also watch out 

for disparities between and especially within their own departments. Serious morale 

and collegiality problems are posed when salary ranges are wide, and especially if 

junior faculty is paid higher than senior faculty. One study found that 27% of 

universities had used this particular tactic in an effort to recruit rising stars (Gill et 

al., 1992). In general, some research suggests that perceived equity of pay may be a 

more important determinant of commitment and satisfaction than basic level of pay 

(Mowday et al., 1982). Administrators should watch for this issue of fairness and not 

the simple economic bottom line. There are also non-salary incentives that can help 

recruit and retain faculty without raising salaries. One is to speed up the tenure 

clock. The promise of lifetime job security is certainly alluring, and can compensate 

for lower pay. In addition to early promotion, institutions can offer more generous 

research allowances, more frequent leaves of absence, and reduced teaching loads 

(Bowen & Sosa, 1989). While each of these tactics has economic consequences, a 
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careful combination of incentives and salary can end up saving money and retaining 

more faculties. Also, empirically, programs of communication intervention can 

improve job satisfaction, which directly supports the link between communication 

and job satisfaction. The crux of the teaching profession lies in communication, and 

communication is a significant and integral component of teacher job satisfaction 

(Miller et al., 1988), but one major gap is the paucity of research directly dealing 

with how communication variables affect teacher job satisfaction. Teacher job 

satisfaction is often cited and rendered important in both research on teacher attrition 

and teacher retention (Roach, 1991; Voke, 2002; Stockard & Lehman, 2004). First, 

some researchers and scholars tried to understand the high teacher turnover rate 

among beginning teachers by investigating the reasons and causes behind both 

teacher retention and teacher attrition (Connolly, 2000; Ingersoll, 2003; Ingersoll & 

Smith, 2003; Howard, 2003; Inman & Marlow, 2004; Heller, 2004; Stockard & 

Lehman, 2004). Moreover, teacher job satisfaction is frequently associated with 

burnout, work quality and professionality. Some scholars have focused exclusively 

on burnout in the teaching profession (Ebeling, 1983; Starnaman & Miller, 1992; 

Evan, 1999; Ven Der Doef & Maes, 2002). Researchers try conducting model tests 

and examine hypotheses of communication, burnout, organizational stressors and 

outcomes, and they discover that role stressors, workloads, work assessments, and 

professionality influence teachers‘ perceptions and attitudes towards their job 

satisfaction. There are many other ways institutions can actively seek to retain more 

faculty members. One is to address quality of life issues more thoroughly, which 

could mean providing assistance with housing or sponsoring faculty clubs. 

Collegiality is an often-overlooked part of the turnover equation, although majorities 

of the faculty who leave voluntarily cite personal factors such as relationships with 

colleagues as reasons for their departure (Johnsrud & Heck, 1994). Other strategies 

that have met with success include spousal hire programs, formalized training 

programs for department chairs, formal mentoring programs for all probationary 
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faculties, and explicitly written guidelines for tenure (Harigan, 1999).An oft-missing 

component of graduate education is preparation for the day-to-day life of the 

professor. That is, graduate students learn to be scholars, with little attention given 

to the other tasks a professor must complete. Increased attention to this matter in 

graduate training, along with orientation programs for new faculty, should make 

professors expectations for their careers more realistic, and reduce their interest in 

changing jobs. High levels of stress characterize the early years of academic 

appointment, but through the efforts of colleagues and superiors, they can be 

reduced. Deans, chairs, and senior faculty need to perceive support of new faculty as 

an investment in the success of the individual, the department, and the institution 

(Olsen, 1993).  

DATA ANALYSIS AND INTERPRETATION  

On the basis of above mentioned literature it is clarified that teacher plays a 

vital role in processing raw product into a finished good that the corporate demands. 

Quality teaching is the only technique that makes it possible to transfer knowledge 

and understanding from teacher to a student that helps the student in decision 

making after scanning the circumstances and environment. Teacher‘s excellence is 

not only essential in molding and refining the behavioral traits of student but also the 

characteristics and performance of faculty members, like the number of PhDs on a 

school‘s faculty, international profile of faculty, and research output by faculty, 

plays weighty role in modern business school rankings. Therefore, it is clear that a 

profile of faculty is not only beneficial for individual‘s development but also 

indirectly enhances the goodwill and maintain standards to an institution like, 

benchmarks we have IMD , IIM, MDI, XLRI; etc. But the fact that cannot also be 

denied that even business schools like IIM‘S is also facing the heat of talent crisis 

and unwanted employee turnover. The most ambitious organizations unable to 

succeed due to their inability to retain the right employees (Stovel and Bontis, 2002) 

.The unwanted departure of a faculty member disrupt research and teaching 
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programs, and leave students without an advisor familiar with their work (Ehrenberg 

et al., 1991). Therefore, it is of utmost importance that educational institutes should 

design and pursue policies/mechanisms so as to compete well in market place to 

attract and retain for them the best faculty talent. Future business school affluence 

hence depends on a principal area of attention within the human resources 

management function. For deans/directors of business schools it is paramount to 

develop effective retention based on an understanding of the factors that are relevant 

with respect to faculty retention strategies. This situation demands that management 

should identify the reason/s for this frequent change of employment by employees. 

Once this reason/s has been identified, management can then device retention 

strategies that will help in keeping essential employees for a rather longer tenure. It 

is therefore imperative for management to reduce, to the minimum, the frequency at 

which employees, particularly those that are crucial to its operations leave. 

FINDINGS ON THE BASIS OF LITERATURE  

FACULTY CRISIS  

Recruiting top faculty is a major challenge for both newer schools and 

established institutions. Even though the demand for business education has been 

growing steadily over the last decade, the production of PhD-trained faculty has not 

risen to satisfy that demand. On the contrary, it has been declining, making it 

increasingly difficult for business schools to increase their faculty to meet the 

demand for business programs [1]. Presently, the biggest challenge faced by 

technical educational institutions in India is the acute shortage of qualified and 

competent faculties (Times News Network, 2006). The genesis of this lies in rapid 

mushrooming of technical institutions on account of surging demand of technically 

trained manpower by fast growing industrial sector of Indian economy; and 

abysmally low number of PhDs /Fellows in technical disciplines from premier 

institutions opting for the teaching careers on account of possibility of higher 

incomes from the non-academic career options (Rosenfield & Jones, 1988). Further 
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the problem of faculty shortage has been accentuated due to the entry of foreign 

universities in the India post to enactment of provisions of GATS Agreement to 

education sector in India in April 2005. This has resulted in a scenario where 

technical institutions in India are vying with each other to attract & retain for them 

the best available faculty talent. While most higher education institutions, especially 

professional institutes and colleges are able to develop the needed skills in students 

for success in the working world, experience shows that the management of 

upcoming technical and management institutions has failed to be just and fair in the 

treatment of their faculties.   

SUGGESTIONS  

 After undergoing the above mentioned literature the study suggests these plans of 

action for the quality management education organized with talents and teacher‘s 

excellence.  

 Business schools must think of retaining faculties and should come up with the 

strategies in order to manage talents then only business schools can think of running 

quality management education at a global level.  

 Varied kinds of incentives must be given to the faculty members so to stimulate and 

motivate them for research and innovations.  

CONCLUSION  

The study concludes that an individual puts its best and present creativity 

then only if he/she is in peace of mind and therefore leads to organizational 

development. How would you feel teacher giving session on ―job satisfaction‖ is 

himself/herself not satisfied with the job .And, under such dilemma of leaving the 

job or to stay with? How can a teacher think of doing research, experiments, and 

innovations under teacher‘s excellence? Teacher job satisfaction is often cited and 

rendered important in both research on teacher attrition and teacher retention 

(Roach, 1991; Voke, 2002; Stockard & Lehman, 2004). Hence it is required to 
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manage talents and make them feel belonging and valuable towards institution. Lynn 

(2002) supported the idea that educational leaders should provide professional 

learning and growth opportunities in order to motivate teachers and to enhance their 

performance so that business schools can strategically manufacture the quality 

products in this competitive era of today and teacher could excel in their expertise 

areas. 
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ABSTRACT 

Research shows that teachers are the single most important factor 

in student learning in schools. Students who have access to highly 

qualified teachers achieve at a higher rate, regardless of other factors. 

Teachers to be highly qualified must be well prepared, especially in 

improving the quality of education facing global challenges. For this 

purpose, we need teacher education reform that aligns teacher 

preparation with the demands of an emerging information society and an 

increasingly interdependent world at the end of the 20th Century. One 

concern focused on the quality of students who plan to enter the teaching 

profession. Generally, teacher profession is not attractive both for the 

prospective students and for the qualified experienced teachers, because 

of the low of teachers’ welfare. As the result, the good potential students 

prefer to enter the other profession than enter the teaching profession, 

while the qualified experienced teacher, draw away from teaching 

profession and then enter the other profession that ensure better welfare 

whenever they have the opportunity for doing that. For the teaching 

profession to be attractive there is a need to improve teachers welfare by 

increasing their salary and providing good work condition that support 

them to carry out their task professionally. The second issue is program 

reform, which led to the development of standards of teacher preparation 

in various fields, and changes the curriculum itself.   

Changing the curriculum must be competency-based, point out the 

teacher competency. According to Heil (2003), ‘. . . a key role for higher 

education institutions must be to graduate future  teachers who think 

globally, have international experience, demonstrate foreign language 

competence, and are able to incorporate a global  dimension into their 

teaching’. 
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2Researcher,Devi Ahily Vishwavidyalaya,indore, Madhya Pradesh, India, Bhadouria_aakansha@gmail.com 
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INTRODUCTION  

Globalization has brought a great effect to human life not only in economic 

issues, but also in political, social, and cultural issues. Its effect can be positive, or 

negative, depends on the quality of human resources. Indeed, human resources with 

low quality will fail, whether the only human resources with high quality standard 

will succeed in facing global challenges. 

Now is the moment when globalization will give rises to two possible 

alternatives for everyone and every nation.. The globalization may be as a threat or 

maybe as an opportunity. To be successful in facing global challenges, everyone or 

every nation must have great efforts to change the threat to be opportunity. These 

efforts must be supported by the improvement of human resources.   

To produce human resources with high quality, we need education with high 

quality too. In fact, according to the demand of facing global challenges, we need to 

improve the quality of education and develop education standards that contain global 

and international issues. According to the Guidelines for Global and International 

Studies Education (United States, 2002), among these issues are: what should all our 

students be expected to know and understand about the world? What skills and 

attitudes will our students need to confront future problems, which most assuredly 

will be global in scope? How are the global and international dimensions of learning 

being addressed by the new academic standards? What do scholars from the 

international relations discipline and experienced practitioners of global education 

believe students should know, and how can these insight best be incorporated into 

the existing standards? What global and international education guidelines are 

appropriate for precollegiate education? How schools implement these guidelines 

when confronted with so many other problems?   
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 The answers of the questions stated above present an array of diverse approaches, 

contents, skills, methods, and values. We need to develop a high quality education 

system in which every student can be provided access to the educational components 

that are essential to such system. According to The California Master Plan for 

Education (2003) among these components are as follows:    

1. A qualified and inspiring teacher in the classroom  

2. A rigorous curriculum that will prepare all students for success in postsecondary 

education, work, and society. 

 3. Current textbooks, technology, and instructional materials aligned with learning 

expectations.     4. Adequate learning support services. 

 5. Qualified school or campus administrators, to maintain an educational culture 

that is inviting and safe, and that places a high value on student achievement and 

teaching excellence, and 

 6. A physical learning environment that is safe, well equipped, and well maintained.   

All the components stated above should be provided to every students enrolled in 

public education, from preschool to university levels.    

A STRIVE TOWARDS PROFESSIONALISM 

 For education to improve, all the teachers must have a global perspective, 

well prepared and provided with ongoing professional development and appropriate 

support. All teachers have to fulfill the standards of professional teacher. For this 

purpose, we need standards with international scope and how to achieve these 

standards. 

Based on the standard of the International Society for Technology in 

Education (ISTE), the National Council for Accreditation of Teacher Education 

(NCAT), the Association of Educational Communication and Technology (AECT), 

the American Association of School Librarian (AASL), there are some 

characteristics of  professional teachers. Among of these characteristics are as 

follows:    
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In general, the competent teacher should have, and continually develop, the 

knowledge and skills in learning technologies to be able to appropriately and 

responsibly use tools, resources, processes, and systems to retrieve, assess and 

evaluate information from various media. The competent teacher should use that 

knowledge and skills to assist learners in solving problems, communicating clearly, 

making informed decisions, and in constructing new knowledge, products, or 

systems in diverse, engaged learning environments. 

Particularly, the professional teachers should have mastery about basic 

computer/technology operations and concept, be able to apply technology in 

instruction, apply concepts and skills in making decisions concerning the social, 

ethical, and human issues related to computer and technology. The professional 

teacher should understand the changes in information technologies, their effects on 

workplace and society, their potential to address lifelong learning and workplace 

needs, and the consequences of misuse. Furthermore the professional teacher should 

be able to use telecommunications and information-access resources to support 

instruction.   

There are some effective strategies can be implemented: 

 1. Improve the Curriculum of The Teacher Education by Competency Based, 

Broad Based, Life Skills, and Technology Based. The Competency-Based 

Curriculum represents an approach to instruction which emphasizes the application 

of knowledge in a manner which may be observed or measured. Competency-Based 

Curriculum guides focus on a comprehensive view of each course of study which is 

delineated into its essential components, a listing of the most important objectives to 

be mastered, and the competencies which every student should be able to 

demonstrate after instruction is completed. Competency-Based lessons require 

students to engage in activities designed to apply learning with an increased 

emphasis on higher order thinking skills. Students are evaluated not only on 
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knowledge, but primarily on their ability to perform tasks associated with the 

knowledge acquired.    

Likewise an education in life skills is designed to help children and young people to 

learn the skills they need to deal with the likely demands and challenges of modern 

life, help children develop a broad range of personal, social, cognitive and environ-

mental skills.    

Furthermore the philosophy underlying the organization of the curriculum is to 

provide students with the broad base of knowledge and skill which will not only 

allow them to compete successfully for high quality entry level positions, but will 

also provide the basis for lifelong success.    

The technology base is more concerned with giving a broad overview of the various 

technologies available, the functions they can perform and their advantages and 

constraints. In addition to studying the current capability of a technology, students 

should be given some insight into how that technology might develop in the future. 

2. Prepare New Teachers to Use and Integrate Technology.  

This can be done by integrate technology applications into pre-service 

teacher assignment and activities. We mean by technologies especially learning and 

teaching technologies are those methods and practices used to learn and to facilitate 

learning. It is the way we learn and the way we teach. It include the tools we use and 

instructional design we apply. Technology in learning refers to both tools (the 

hardware, software, networks,etc.) and the processes (the methods and strategies 

used for instructions, the design of our educational organizations, learning 

management systems, etc.)   

According to Gradler (2002), ‘. . . a growing challenge in education is 

establishing and implementing strategies to develop the skills and knowledge 

necessary for teachers to effectively use technology as instructional tools. The extent 

to which teachers are prepared to infuse technology into curricula and instruction is 

a major contextual factor’.   
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The problems may appear in this case are: what strategies are effective for preparing 

new teachers to integrate technology, and what can school leaders do to enable 

teachers to make effective use of technology.   

Research findings cried out by Abbot & Faris (2000) indicate that effective 

strategies for preparing new teachers to use and integrate technology are: 

demonstrate infusion of technology into instructional practices, require that college 

faculty use technology in their courses as learning and teaching tool. Preserves 

elementary teachers learn technology integration strategies by working with and 

observing practicing teachers and students while they use technology. 

In order to integrate new technologies into the curriculum, teachers will have to 

select appropriate software, construct new lesson plans, resolve a number of 

logistical problems, and develop appropriate methods of assessing student work.   

Furthermore there are five studies identify strategies for school leaders to support 

and reinforce the exemplary use of technology with curricula, as pointed out by 

Cradler (2002), as follows: 

1. School leaders can support on-site, just in-time learning by tailoring professional 

development to the perceived needs and curriculum goals and objectives of 

individual teachers (Cradler & Cradler (1995). 

 2. School leaders can allocate resources for at least four networked and internet-

connected computers in each classroom (Becker, 1999). 

 3. School leaders need to model the use of technology in their work in order to 

encourage and reinforce the classroom infusion of technology by teachers (CEO 

Forum, 1999). 

 4. School leaders need to support technology policies that provide teachers easy 

access to technology resources and professional development opportunities (Zhao et 

al., 2002). 
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 5. School leaders can enable teachers to observe practices in other district and states 

and to make recommendations for new practices based on their observation (OTA< 

19959)  . 

3. Select the Teacher Based on Professional Competency and Professional 

Responsibility. In order to ensure the high quality of education, the Government 

should select the teacher based on professional competency and professional 

responsibility. In this case, it should be taken into account that not all of the teachers 

who have professional competency have also professional responsibility. According 

to Sonoma State University Academic Sonate (2003), ‘. . . the responsibilities of the 

teachers fall into five main areas: (1) to their subject; (2) to their students; (3) to the 

institution of which s/he is a part; (4) to their profession; and (5) to the community at 

large’.    

The greatest problem in teaching is how to create, sustain, and motivate good 

teachers throughout their careers. Recruiting and preparing high quality teachers 

must remain a priority for policymaker.   

4. Provide Enough Expenditure to Provide Technological Learning Tools and 

Equipment. When a school or district decides to implement education technology 

into the curriculum, one of its overriding goals must be to create plans and policies 

for all members of the learning community to have equitable access and use. 

Appropriate funding and professional development represent the key means of 

supporting equitable access and use of technology to ensure technology literacy and 

to support meaningful learning for all students. 

Education technology consists of a wide range of hardware, software, and technical 

equipment used in schools to promote learning. Computers, CD-ROMs, the internet, 

e-mail, television monitors, video equipment, and satellite systems for distance 

learning are some of the education technologies that schools are using.   

Means, Blando, Olson, Middleton, Morocco, Remz, and Zorfass (1993) suggest 

grouping education technologies according to their instructional use. They 
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categorize education technology into four basic uses: tutorial, exploratory, 

application, and communication:    

1. Tutorial use includes expository learning, demonstration, and practice. Examples 

are drill-and-practice software, tutoring systems, instructional television, computer-

assisted instruction, and intelligent computerassisted instruction.  

2. Exploration applications may promote discovery or guided discovery approaches 

to helping students learn information, knowledge, facts, concepts, or procedures 

Examples are CD-ROM encyclopedias, micro worlds, hypermedia stacks, network 

search tools, and microcomputer-based laboratories 

 3. Application uses help students in the educational process by providing them with 

tools to facilitate writing tasks, analysis of data, and other uses. Examples are word 

processing and spreadsheet software, database management programs, graphic 

software, desktop publishing systems, hypermedia, network search tools, and 

videotape recording and editing equipment. 

 4. Communication uses are those that allow students and teachers to send and 

receive messages and information to one another through networks or other 

technologies. Examples are interactive distance learning through satellite systems, 

computer and modem, cable links, and e-mail. 

5. All Teachers must be well provided with Ongoing Professional Development 

and Appropriate support. If we are to improve education, we must avoid the 

tendency to rely on simple generalizations and dichotomies. We need to attend to 

pre-service and in-service issues in improving teacher quality. We need to be 

discerning in the kinds of professional development that we support.   

Teacher quality is not solely determined by a credential or degree, and we should 

think of it as a characteristic that evolves throughout a teacher’s career, rather than 

as a static achievement. Teacher quality is an attribute that grows or diminishes 

based on conditions in which a teacher works, personal motivation, and 

opportunities for growth and development.     
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In order to make effective use of educational technology, not only new teachers but 

all of the teacher should have to master a variety of powerful tools, redesign their 

lesson plans around technology-enhanced resources, solve the logistical problem of 

how to teach a class full of students with a smaller number of computers, and take 

on a complex new role in the technologically transformed classroom. All teachers 

should recognize that they will never stop learning.  

According to Schrum (2002), ‘. . . technology allows all sorts of possibilities for 

continuing education for teachers, but first they must be comfortable using it.. What 

we know doesn’t work is somebody standing at the front demonstrating how to use a 

computer, and then everyone goes home. We know that becoming comfortable with 

technology takes an intense amount of time and that educators need to have the 

computers at school and, typically, at home if they are truly to become users’.  

 6. Enhance Teacher Welfare. 

  To do the task as teachers professionally, need full concentration and inspire 

by the teacher. Indeed, for the teachers to be able to concentrate and to be inspiring 

teachers in their professional tasks, their welfare should be reasonably fulfilled.   

Quality teachers can be attracted, and retained by the promoting of an atmosphere of 

positive support for education, providing improved training and professional 

development, increasing teacher salaries, and installing outstanding facilities. 

Furthermore, special efforts must be made to attract to these schools qualified 

teachers who have the disposition and passion to persist in challenging environments 

and these teachers must receive the support necessary to enable them to improve 

their effectiveness.   

In order to attract individuals to the profession and retain them, teacher salaries 

should be attractive for both new and experienced teachers and salary schedules 

should offer opportunities for increased compensation without leaving the 

classroom. In addition, we must create a school culture in which teachers assume 

leadership roles in school decision-making, collaboration occur on a regular basis, 
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professional development is ongoing, and new teachers are supported. Investment in 

the professional development of the teachers should not be lost by incentives and 

practices that draw most experienced teachers away from the classroom.      

CONCLUSION. 

Global challenges that influence all areas of human life in the world are the 

conditions that are naturally going on as the consequence of the rapid development 

of science and technology. It is impossible to be avoided but have to be faced by 

using resources with high quality especially human resources.   

To face the global challenges successfully, we need the qualified human resources 

that can only be produced through authentic educational program and authentic 

educational process with high quality.    

Teachers’ quality is the keyword for ensuring the quality of education that indicated 

by the quality of output and outcome.  Without qualified competent teachers, it is 

impossible to build a high quality education. On the other hand, qualified competent 

teacher will not able to carry out their task professionally without the proper 

conditions that support their task. Hence, in one hand we need to continually 

improve teachers’ quality, and on the other hand we need to provide a proper 

condition to support teachers in their professional tasks. 

RECOMMENDATION 

1. To provide a high quality education, the Government should be committed to 

ensuring that every student has the opportunity to learn from a qualified and 

inspiring teacher. 

 2. To provide a high quality education, there is a need to develop a professional 

culture that respects teaching and learning, professional staff are supported in their 

effort to continually improve their effectiveness in promoting student learning, 

school sites are well maintained, school leaders build and maintain effective 

partnerships with parents, community groups, and local business, and instructional 

material are current and aligned with the academic content standards.  
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 3. The Government should provide grand funding to develop the quality of human 

resource by providing enough expenditure for education development.  

4. The Government should promote recognition that becoming a qualified and 

professional teacher is, a long term, and developmental process. 

 5. The Government should pay enough attention to teachers welfare to attract the 

good potential students to enter the teacher profession through the institution of 

teacher education, and retain the qualified experienced teacher for schools. 
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"Effect of  virtual classroom study on the Commerce 

and science Graduate students" 

 

ABSTRACT 

 Department of Information Technology, Government of Madhya 

Pradesh has initiated innovative process towards providing quality 

education to the students in the colleges/colleges through Virtual Class 

Room Project. Selected colleges and colleges located in the state's urban 

and rural areas has been provided with the virtual class room facility by 

installing necessary equipments and inter connected through State Wide 

Area Network ( SWAN), to the Bhopal-based studio at Academy of 

Administration. 

Objectives of the Virtual Classroom Programme: 

 To improve the quality of college education. 

 To overcome the shortage of teachers in rural areas through Distance education. 

 Providing all the benefits of expert teachers. 

 To leverage the benefits of techniques. 

 To make the difficult topics simple through technique.  

 To support the students belonging to rural areas by providing Special education so as 

to help them to be selected for competitive examination 

 Under the Virtual Classroom project, identified portions of the courses are being 

prepared by expert teachers and being delivered through the video conferencing 

facility 

Features - 

 Selected college / college student and teachers sitting in virtual classrooms of all the 

313 blocks of the state get benefited directly from the Virtual Class Room broadcast 

programme.  

1Principal Gulabbai Yadav Smrti Shiksha Mahavidhyalaya Borawa, Madhya Pradesh, India, surendra_edu@yahoo.com  
2 Guest Faculilty, Govt. P.G. College,Khargone, Madhya Pradesh, India, shubh.shree28@gmail.com  
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 All desired locations (Colleges/colleges) have been provided with 2 Mbps SWAN 

connectivity, LED TV, LCD Projector, Computer System, Cordless Micro Phones, 

Chat 50, HD Camera, UPS etc.,  

 With hands on training to teachers for routine management of equipment   

 Interactive approch. 

This is a project jointly run by College Education Department, Tribal Welfare 

Department and Department of Higher Education, with technical support provided 

by Department of Information Technology . 

1.2 OBJECTIVES OF THE STUDY:  

1. To compare the level of commerce and science graduate students using and not 

using Virtual classroom  study .  

2. Study of the effect use Virtual classroom  study  on commerce graduate students.  

3.  Study of the effect use Virtual classroom  study  on science graduate students.  

1.3 HYPOTHESIS: 

 1. There is no difference among commerce and science both the sex & 

stream whether using and not using virtual classroom  study .  

  2. METHODS OF THE STUDY: 

  Independent variable has been treated at two level- users and non users 

of virtual classroom  study , both of the sex, and both the stream Commerce & 

Science. So the research design will be 2x2x2 factors research design.  

Table : 1.01 : Factorial Research Design  

Users of Computer & 

Internet  

Non Users of Computer 

& Internet 

M F M F 

Sci. X1 X2 X3 X4 

Comm. X5 X6 X7 X8 

 



                       NIMAR EDUCATIONAL REVIEW INTERNATIONAL  
VOLUME - 02    ISSUE – 3   Jan-Jun 2016 

                  
 

NERI Page 47 

  

3. SIGNIFICANCE OF THE STUDY:   

 Since  virtual classroom  study  have become a part and parcel of most of the 

lives today, it is important  to know whether Adolescents – in whom the creative 

instinct is pre eminently active- are effected by them or not. One can thus find out 

whether virtual classroom study has a favourable or unfavourable effect on the level 

of commerce and science graduate students.  

 Thus, this study will help a lot to specialists and teachers in framing college 

programmes and curriculum in relation to the  virtual classroom  study . It will 

enable them to make decision about the computer education at the age of 

Adolescents. They will be able to decide whether the education of virtual classroom 

study should be compulsory or not. They will be able to improve the creativity of 

students by making it compulsory or selective. Accordingly parents and teachers 

will be able to conduct the environment according to the favourable or unfavourable 

consequences of this study.  

 Thus the conduction of this study will be beneficial to all teachers, 

counsellors, policy makers and parents.   

4. ANALYSIS OF DATA AND INTERPRETATION-  

 The major aim of present investigation was to study the effect of use of 

virtual classroom study on creativity of adolescents. Keeping in view the main 

objective and the variable under study, the investigator has analyzed the data under 

following 2 sections-  

Section 1 - Comparison of commerce and science graduate students score of user 

and not users of virtual classroom  study .  

Section 2 - International effect of use of virtual classroom studyon creativity of 

commerce and science graduate students .  

So it is clear from the table that males and females are same in their  flexibility of 

ideas. But the girls are superior than the boys in fluency and originality because their 
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role in domestic life as well as out side of the house increases their fertility of ideas 

and their uniqueness of ideas.   

 The results shows in the tables 4.01 and 4.02 are diagrammatically presented 

in the figure 4.01 and 4.02.  

4.1.2 : Study the creativity scores of Adolescent in relation to their stream 

 To study  and compare the creativity  of science student and commerce 

students, the Means, S.D. and 't' value has been computed as shown in following 

table.  

TABLE – 4.01 

Stream wise statistical values of creativity scores of Adolescents  

Group  Mean  S.D.  't' values  Level of Significance  

Science  67.96 13.68 
3.46 .01 

Commerce  61.16 14.05 

  The mean value show in above table indicates that science students are 

more creative than of the commerce. And significant value of 't' at 0.01 level also 

confirms the same view that science students are more creative because they get 

more opportunities to explore their ideas in various areas and practical's than that of 

commerce. Thus the null hypothesis that there is no difference among the creativity 

scores of science and commerce student has been rejected.  To know which group is 

sharing high in components of creativity, the calculated statistical values are shown 

in table 4.02.                              TABLE – 4.02 

Stream wise, statistical values of different dimensions of creativity  

Group  Fluency  Flexibility  Originality  

Science  M=31.08 

   =  6.94 

26.15 

4.50 

11.06 

4.20 

Commerce  M=28.71 

   =  6.80 

21.83 

4.71 

9.40 

't' value  2.44* 6.62 2.41** 

Level of confidence  *Significant at 0.5          **Significant at 0.1         
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Fig. 4.06: Showing mean difference between 

Science & Commerce of different dimensions of 

creativtiy 
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     't' value given in the table specially of flexibility indicates that it is very high than 

required 't' value at .01 level of confidence. Thus it proves that science students have 

more flexibility as well as fluency and originality than of commerce students. And 

this difference is significant at .05 level of confidence as the 't' values of Fluency and 

Flexibility are showing.  
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5.1 FINDING OF THE STUDY: 

Finding under various objectives are given below.  

5.1.1  Comparison of commerce and science graduate students scores of users 

and not users of virtual classroom study :  

i) Statistical analysis of the mean of creativity scores of virtual classroom study 

users, indicates that they differ in creativity significantly Virtual classroom study 

users are superior in all three dimensions of creativity than virtual classroom 

studynot users.  

ii) When the researcher compared the creativity scores of virtual classroom 

study users and not users, sex wise, she found that virtual classroom study using 

males and females are highly creative than virtual classroom study not using male 

and females, as t value of all three dimension was found significant.  

iii) In relation to stream virtual classroom study users of science as well as of 

commerce are more creative than virtual classroom study not user both the stream.  

5.1.2  Interactional  effect of use of virtual classroom studyon creativity 

of adolescents:  

i) Summary of ANOVA indicates that creativity scores of adolescents differ on the 

basis of sex and stream.  

ii) In relation of factional analysis, the interactional effect of AB factor (stream  

sex) is significant at 0.01 level of confidence i.e. sex and stream combined also 

effect the commerce and science graduate students. 

iii) Either sex or stream when combined with the use of virtual classroom study 

effects the commerce and science graduate students.  

iv) The study of interactional effect of all three independent variable –ABC i.e. 

stream  sex  use of virtual classroom study results in the rejection of null 
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hypothesis and it was found that all the three variables combinedly effect the 

commerce and science graduate students.    

5.2 CONCLUSION: 

 On the basis of the findings given above it may be concluded that the use of 

virtual classroom study effect the creativity of Adolescents. Thus the use of virtual 

classroom study can develop higher level of creativity among young generation, so 

if we want to increase the creativity of young generation, we have to provide the 

environment for using virtual classroom study frequently.  
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mPp ek/;fed Lrj ij jktLFkku ek/;fed f’k{kk cksMZ ,oa lh-ch-,l-lh- cksMZ 

ds bfrgkl ds fo"k; ds ikB~;Øe dk rqyukRed v/;;u  

 

Mk- vfer d"̀.k voLFkh 

 

1- izLrkouk%&bfrgkl jk"Vª dh Lej.k 'kfDr gSA Mk- jk/kkd`".k ds bu 'kCnksa ds }kjk 

bfrgkl fo"k; dk egRo Li"V gksrk gSA mPp ek/;fed Lrj ij fdlh Hkh cksMZ esa bfrgkl 

fo"k; ,sfPNd fo"k; ds :Ik esa i<+k;k tkrk gSA fdlh Hkh cksMZ esa bfrgkl fo"k; ds 

ikB~;Øe esa nh xbZ fo"k;oLrq ]rF; ]ikB~;Øe dh mikns;rk] bfrgkl f’k{k.k dh fof/k;ka] 

izfof/k;ka] bfrgkl f’k{kd }kjk dh tkus okyhs xfrfof/k;ka vkfn ds }kjk Kkr fd;k tk 

ldrk gSA 'kks/kdrkZ us bUgh rF;ksa dks /;ku esa j[kdj mPPk ek/;frd Lrj ij jktLFkku 

ek/;fed f’k{kk cksMZ ,oa lhch-,l-lh- cksMZ ds bfrgkl fo"k; ds ikB~;Øe dk rqyukRed 

v/;;u fd;k gSA  

2- leLFkk dFku&’kks/kdrkZ us 'kks/k leL;k dk 'kh"kZd fuEu izdkj pquk gSA ^mPp 

ek/;fed Lrj ij jktLFkku ek/;frd f’k{kk cksMZ lh-ch-,l-lh- cksMZ ds bfrgkl fo"k; ds 

ikB~;Øe dk rqykukRed v/;;u ¼f’k{kdksa ]vfHkHkkodksa ,oa Nk=ksa ds fo’ks"k lanHkZ esa½ 

3-  izLrqr 'kks/k ds m}s’;%& 

1- bfrgkl fo"k; ds izfr bfrgkl f’k{kdksa ]vfHkHkkodks Nk=ksa dh vfHko`fRr Kkr djukA 

2- bfrgkl f’k{k.k ds m}s’;ksa ds izfr f’k{kdksa vfHkHkkokdkas Nk=ksa ds fopkj Kkr djukA 

3- bfrgkl ikB~;Øe ds izfr f’k{kdksa] vfHkHkkodksa ,oa Nk=ksa dk n`f"Vdks.k tkuukA 

4- bfrgkl ikB~;Øe iqLrdksa ds izfr f’k{kdksa] vfHkHkkodksa Nk=kas dh vfHko`fRr Kkr 

djukA 

5- bfrgkl fo"k; dh izpfyr f’k{k.kfof/k ds lEcU/k esa f’k{kdksa vfHkHkkodksa ,oa Nk=ksa 

ds fopkj ,df=r djukA 

6- jktLFkku ek/;fed f’k{kk cksMZ ,oa lh-ch-,l-bZ- cksMZ ds ikB~;Øe esa f’k{kdksa 

vfHkHkkodks] Nk=ksa ds fopkj tkuukA     

dUgS;kyky f’k{kd izf’k{k.k laLFkku /kksyiqj] jktLFkku] nikcomputer7@gmail.com 

ijlqjke /kkdM+ 'kks/kkFkhZ ouLFkfy; fo|kihB jktLFkku ] parshuramdhaked@gmail.com 
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7- jktLFkku ek/;fed f’k{kk cksMZ vkSj lhch-,l-bZ- cksMZ dh ikB~;oLrq ds lEcU/k esa 

f’k{kdksa ]vfHkHkkodks ]Nk=ksa ds fopkj tkuukA 

8- jktLFkku ek/;fed f’k{kk cksMZ vkSj lh-ch-,l-bZ- cksMZ dh ikB~;oLrq ds izfr f’k{kdkas 

vfHkHkkodks ]Nk=ksa ds vfHko`fRr tkuukA                                               

4- v/;;u dh ifjdYiuk;s%& 

mPp ek/;fed Lrj ij jktLFkku ek/;fed f’k{kk cksMZ ,oa lh-ch-,l-bZ cksMZ ds bfrgkl 

fo"k; ds lEiw.kZ ikB~;Øe dk rqyukRed v/;;u tks fd f’k{kdka]s vfHkHkkodksa ,oa Nk=ksa ds 

fo’ks"k lanHkZ esa djus gsrq 'kwU; ifjdYiukvksa dk fuekZ.k fd;k x;k gSA 

1- lh-ch-,l-bZ- ,oa jktLFkku cksMZ ds bfrgkl f’k{kdksa dh bfrgkl ikB~;Øe ]ikB~;oLrq 

ikB~;iqLrd ds izfr lEiw.kZ vfHko`fRr esa cksMZ fHkUurk ds vk/kkj ij lkFkZd vraj ugha 

gksrk gSA 

2- lh-ch-,l-bZ ,oa jktLFkku cksMZ ds bfrgkl f’k{kdksa dh bfrgkl f’k{kk ds m}s’;ksa 

fo"k;oLrq dk p;u ]ikB~;iqLrd dk HkkSfrd ,oa f’k{k.k fof/k;ksa ds izfr lEiw.kZ vfHko`fRr 

esa cksMZ fHkUurk ds vk/kkj ij lkFkZd vraj ugha gksrk gSA 

3- lh-ch-,l-bZ cksMZ ,oa jktLFkku cksMZ ds vfHkHkkodksa dh bfrgkl ikB~;oLrq] ikB~; iqLrdksa 

ds izfr lEiw.kZ fo"k; ds izfr vfHko`fÙk esa cksMZ fHkUurk ds vk/kkj ij lkFkZd vraj ugha 

gksrk gSA 

4- lh-ch-,l-bZ cksMZ ,oa jktLFkku cksMZ ds vfHkHkkodkas dh bfrgkl f’k{kd ds m}s’;ksa fo"k; 

oLrq dk p;u ]ikB~; iqLrd dk HkkSfrd Lo:Ik ,oa f’k{k.k fof/k;ksa ds izfr lEiw.kZ 

vfHko`fRr esa cksMZ fHkUurk ds vk/kkj ij lkFkZd vraj ugha gskrk gSA 

5- lh-ch-,l-bZ- cksMZ ,oa jktLFkku cksMZ ds bfrgkl ds Nk=ksa dh bfrgkl fo"k; ds 

ikB~;oLrq] ikB~;iqLrd ds izfr lEiw.kZ vfHko`fRr esa cksMZ fHkUurk ds vk/kkj ij lkFkZd 

vraj ugha gskrk gSA 

6- lh-ch-,l-bZ- cksMZ ,oa jktLFkku cksMZ ds bfrgkl Nk=ksa dks bfrgkl f’k{k.k ds m}s';kas 

fo"k;oLrq dk p;u ]ikB~;iqLrd dk HkkSfrd Lo:i ,o f’k{k.kfof/k;ksa ds izfr lEiw.kZ 

vfHko`fRr esa cksMZ fHkUurk ds vk/kkj ij lkFkZd vraj ugha gksrk gSA 
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5- 'kks/kfof/k ,oa U;k;n’kZ%& izLrqr 'kks/kdk;Z esa 'kks/k ds m}s’; ,oa ifjdYiukvks dh tk¡p 

gsrq lkekftd losZ{k.k fof/k dk iz;ksx fd;k x;k gSA 

izLrqr 'kks/kdk;Z esa jktLFkku jkT; ds t;iqj ]vyoj] nkSlk] Hkjriqj] /kkSyiqj ]lokbZek/kksiqj] 

lhdj ftyks dks fy;k x;k gSA bu ftyks ls la;ksfxd vk/kkj ij p;fur U;kn'kZ dk 

fooj.k gSA 

 

lkj.kh&3-1 U;kn’kZ 

 jktLFkku oksMZ Lkh-ch-,l-bZ- oksMZ dqy ;ksx 

f’k{kd 50 50 100 

vfHkHkkod 100 100 200 

Nk= 400 400 800 

dqy ;ksx 550 550 1100 

 

6- 'kks/k esa iz;qDr midj.k%& 

 izLrqr 'kks/kdk;Z esa 'kks/k Nk= }kjk LofufeZr midj.kksa dk iz;ksx fd;k x;k gSA 

nksukas midj.k fuEu fyf[kr gS& 

1- bfrgkl fo"k; ds izfr vfHker ekiuhA 

2- bfrgkl fo"k; ds izpfyr ikB~;Øe ds izfr vfHker ekiuhA 

7- v/;;u ls izkIr fu"d"kZ%& 

iznRrksa ds lkaf[;dh; fo’ys"k.k ,oa O;k[;k ls 'kks/k ds fu"d"kZ izkIr fd;s x;s gS A'kks/k ds 

m}s’;ksa ds vk/kkj ij izkdYiukvksa ds lR;kiu ls fuEufyf[kr fu"d"kZ izkIr gq;s gS& 

fu"d"kZ ifjdYiuk la-&1%& jktLFkku cksMZ ds f’k{kdks dk de e/;eku ;g iznf’kZr djrk 

gS fd jktLFkku cksMZ ds Nk=ksa dh bfrgkl ikB~;Øe] ikB~;oLrq ds izfrlEiw.kZ vfHko`fRr 

fuEu Lrj dh gSA 

fu"d"kZ ifjdYiuk la-&2 &jktLFkku cksMZ ds f’k{kdksa dk de e/;eku ;g iznf’kZr djrk gS 

fd jktLFkku cksMZ ds Nk=ksa dh f’k{k.k ds m}s’;kas fo’k;oLr q p;u ]ikB~;iqLrd ds HkkSfrd 

Lo:i  ,oa f’k{k.k fof/k;ks ds izfr lEiw.kZ vfHko`fRr fuEu Lrj dh gSA vkdM+ksa ls izkIr 
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ifj.kke bafxr djrs gS fd v/;kid  ds dk;Z djus dh ifjfLFkfr cksMZ fHkUurk ls izHkkfor 

ugha gksrh gSA 

fu"d"kZ ifjdYiuk la-&3 jktLFkku cksMZ ds vfHkHkkodksa dk de e/;eku ;g iznf’kZr djrk 

gS fd jktLFkku cksMZ ds vfHkHkkodksa dh bfrgkl ikB~;Øe] ikB~;oLrq ds izfr lEiw.kZ 

vfHko`fRr fuEu Lrj dh gSA voyksdu ls izkIr ifj.kke bl rF; dks izdV djrs gS fd 

vfHkHkkod pkgs muds ckyd fdlh cksMZ ls lEcfU/kr gS og bfrgkl fo"k; dks egRoiw.kZ 

ekurs gSA 

fu"d"kZ ifjdYiuk l-a&4 jktLFkku cksMZ ds vfHkHkkodksa dk  fuEu e/;eku ;g iznf’kZr 

djrk gS fd jktLFkku cksMZ ds vfHkHkkodkas dh f’k{k.k ds m}s’;kas] fo"k;oLrq] ikB~;iqLrd ds 

HkkSfrdLo:Ik ,oa f’k{k.k fof/k;kas ds izfr lEiw.kZ vfHko`fRr fuEu Lrj dh gSA 

vkdM+ks ls izkIr rF; ;g n’kkZrs gS fd nksuks cksMZ esa bfrgkl fo"k; f’k{k.k ds m}s’;ksa] 

fo"k;oLrq p;u ]ikB~;iqLrd dk HkkSfrd:i ,oa f’k{k.k fof/k;ksa ds izfr lEiw.kZ vfHko`fRr esa 

Li"V vUrj gSA 

fu"d"kZ ifjdYiuk la-&5 jktLFkku cksMZ ds Nk=ksa dk de e/;eku ;g iznf’kZr djrk gS fd 

jktLFkku cksMZ ds Nk=ksa dh bfrgkl ikB~;Øe] ikB~;oLrq] ikB~;iqLrd ds izfr lEiw.kZ 

vfHko`fRr fuEu Lrj dh gSA bl rF; ls Li"V gS fd bfrgkl ds Nk=ksa mPp ek/;fed Lrj 

ij ifjiDo gks pqds gksrs gSA bfrgkl ds izfr mudh vfHko`fRr esa vUrj cksMZ fHkUurk ds 

dkj.k gksrk gSA 

fu"d"kZ ifjdYiuk l-&6 jktLFkku cksMZ ds Nk=ks dk de e/;eku ;g iznf’kZr djrk gS fd 

jktLFkku cksMZ ds Nk=ksa dh f’k{k.k ds m}s’;ksa] fo"k;oLrq ]ikB~;iqLrd ds HkkSfrd :i  ,oa 

f’k{k.k fof/k;ks ds izfr lEiw.kZ vfHko`fRr fuEu Lrj dh gSA 

rkfydk ds fo’ys"k.k ls izkIr ifj.kke bl ckr dh iqf"V djrs gS fd izpfyr 

ikB~;iqLrd ds izfr vfHko`fRr esa nksuksa cksMZ ds Nk=kas esa i;kZIr vraj gSA 

'kks/k ds 'kSf{kd fufgrrkFkZ& izLrqr”'kks/k dk;Z bfrgkl fo"k; ds izfr vfHkHkkodksa] f’k{kdks 

,oa Nk=ksa ds ǹf"Vdks.kksa dks O;Dr djrk gSA vfHkHkkodkas ds fy;s ;g fn’kk& funsZ’k iznku 

djrk gS fd fofHkUu fo"k;kas es ,dek= bfrgkl fo"k; gh ,slh fo"k;oLrq ,oa lh[kus ds 
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vuqHko iznku djrk gS ftlls Nk=ksa es Hkkjrh; laLd`fr ds izfr xoZ dk Hkko fodflr gksA 

leLr fo’o es Hkkjro"kZ dks fo’oxq: D;ksa dgk x;k gS bl iz’u dk rdZ iw.kZ mÙkj 

bfrgkl fo"k; ls gh izkIRk gksrk gS bfrgkl fo"k; dh nSfud thou es egRo ,oa mikns;rk 

ds izfr Nk=ks esa tkx:drk mRiUu djus ds fy;s vfHkHkkodks dks bfrgkl ds okfLrfod 

Lo:i ij fy[kh x;h izekf.kr iqLrdksa dks vius ckyd& ckfydkvks dks miyC/k djkuk 

gksxkA Hkzked rF;ksa ij ppkZ ,oa rdZiw.kZ fu"d"kZ izkIr djus ds fy;s ikfjokfjd okrkoj.k 

dks laLdkje; cukuk gksxkAizLrqr 'kks/k ds fu"d"kZ bl fn’kk es Hkh ladsr djrs gS fd 

vfHkHkkod vius cPps dks izos’k fnykrs le; cksMZ dks egRo vo’; nsrs gS] fdUrq muds 

fy;s bfrgkl fo"k; dk egRo de ;k vf/kd ugha gksrk A bfrgkl fo’ks"k ?kVuk;s orZeku 

le; es fu.kZ; ysus es Hkh lgk;rk iznku djrh gS vr% vfHkHkkodks }kjk bfrgkl fo"k; dk 

egRo Lohdkj fd;k x;k gSA  

f’k{kdksa ds fy;s bfrgkl fo"k; dsoy mins’kkRed ;k izcks/kkRed fo"k;oLrq u gksdj 

jktuSfrd ?kVukvks ,oa n{krkvks dk okLrfod fp= izLrqr djus okyk fo"k; gSA ;qok ih<+h 

dks bfrgkl fo"k; dk Kku blfy;s vko’;d gS D;ksfd og iqjkru ih<+h dh =qfV;ksa ,oa 

miyfC/k;kas dks le> dj mldk ykHk ys ldsA f’k{kdksa dks bfrgkl dks jkspd ,oa cks/kxE; 

cukus gsrq uohu f’k{k.k O;wg jpukvksa dk iz;ksx djuk pkfg,A 

;g 'kks/kdk;Z f’k{kk uhfr fu/kfjdksa dks ;g lan s’k nsrk gS] fd ikB~;Øe pkgs fdlh Hkh cksMZ 

dk gks f’k{kd ]Nk=] vfHkHkkod muesa ls nSfud thou ds fy;s mi;ksxh [k.M dks gh egRo 

nsrs gSA vr% ikB~;Øe dh izklafxdrk lelkef;drk ,oa vkSfpR; dks  /;ku esa j[krs gq;s 

fo’ks"k egRo fn;k tkuk pkfg,A 
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izsj.kk tSu 

 

 lalkj esa vusd O;olk; gSA izR;sd dh viuh ftEesnkjh gksrh gSA tSls & MkWDVj] 

bathfu;j] odhy] lSfud vkSj ns'k dh lqj{kk ds fy;s izk.kksa dh ckth rd yxkdj flikgh 

curs gSA ,sls gh f'k{kd Hkh cuk tk ldrk gSA v/;kid f'k{kk dk /;s; ;gh gSA v/;kid 

f'k{kk LUkkrd ;k vf/kLukrdksa esa f'k{kdksa dh ftEesnkfj;ksa dks fuHkkus dh ;ksX;rk fodflr 

djrh gSA  

 v/;kid f'k{kk og gS] ftlds }kjk gh O;fDr dk pkfjf=d vkSj O;fDrRo dk 

fodkl fd;k tkdj ewY;ksa ij vk/kkfjr f'k{kk ds fy;s vuqdwy ifjos'k dk fuekZ.k fd;k 

tkrk gSA 

 f'k{kd dk gh dk;Z ekuoh;rk] Hkkoukvksa dh vuqHkwfr nsuk gSA ;gh dkj.k gS fd lkjh 

e'khuh lqfo/kk gksus ds ckotwn Hkh f'k{kd dk dksbZ fodYi ugha gSA f'k{kk dk dk;Z ekuork 

dks I;kj dk dksjk vFkZ crkuk ugh cfYd mldh izxk<+ vuqHkwfr nsuk gSA bl vuqHkqfr dh 

vuqHkwfr djkus ds fy;s f'k{kd dh mifLFkfr vfoLFkkiuh; gS] D;ksafd f'k{kd vFkZ ugh 

vuqHkwfr nsrk gSA 

blhfy;s v/;kid f’k{kk cgqr t:jh gS vkSj lkFk gh muesa uSfrd ewY;ksa dk 

lekos’k gksuk Hkh  cgqr t:jh gS] D;kasfd v/;kid f’k{kk euq"; ds O;fDrRo] pkfjf=d] 

lkekftd ,oa uSfrd fodkl dh f’k{kk gSA 

v/;kid f’k{kk vk;kstu ls lkekftd nkf;Roksa dks cy feyrk gSA v/;kid dh 

xq.koRrk dk fodkl v/;kid f’k{kk ls gh gksrk gSA orZeku ifjis{; esa f’k{kk dks Nk=ksa ls 

tksM+us esa lgk;d gSA v/;kid gh uSfrd ewY;ksa ds fodkl dk vk/kkj gSA 

bZ’oj ds rhu :Ik feydj rhu dk;Z djrs gSA czg~ek dk dk;Z& l`f"V dk l`tu 

djuk] fo".kq dk dk;Z& ml l̀f"V dk ikyu&iks"k.k djuk rFkk egs’k dk dk;Z&lagkj 

,e-,M+- Nk=k Hkkst eqDr fo’ofo|ky;] Hkksiky] prerana1212jain@gmail.com  
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djukA ftu dk;ksZ dks ;s rhuksa feydj djrs gS] mUgha dk;ksZ dks f’k{kd vdsys djrk gSA 

blhfy;s f’k{kd dks rhuksa :iksa esa ijczge~ dgk x;k gSA  

vkt uSfrd ewY;ksa dh ckr djsa rks le; ds lkFk cgqr varj vk x;k gSA vkt dk 

ekuo cgqr LokFkhZ gks x;k gS mlesa Lo ,oa ij dh Hkkouk fodflr gks xbZ gSaA bUgha dkj.kksa 

ls gekjsa O;fDrxr] ikfjokfjd] lkekftd] vkfFkZd thou esa fnu&izfrfnu ruko ,oa ?kqVu 

c<+rh tk jgh gSA pkjksa vksj ruko] dyg] Hkz"Vkpkj] fj’or[kksjh] nq"deZ] fgalkRed fonzksg 

iui pqds gSaA ;s lHkh uSfrd ewY;ksa ds iru ds gh dkj.k gSA gekjs uSfrd ewY; brus fxj 

x;s gS fd thus dk vFkZ gh cny x;k gSA  

vkt tc lEiw.kZ fo’o iqu% ekuo ewY;ksa dh LFkkiuk ds fy;s la?k"kZ vkSj laØe.k ds 

nkSj ls xqtj jgk gS ,sls esa f’k{kd vkSj vf/kd ewY;oku cu iM+k D;ksafd ogh ekuoh;rk 

vkSj Hkkoukvksa dk okgd gSA 

 v/;kid f'k{kk gh ,d ,slk ek/;e gS 

ftldh lgk;rk ls fo|ky;h f'k{kk dk laca/khdj.k mPp f'k{kk ds lkFk fd;k tk ldrk 

gSA tks Hkkoh v/;kidksa ds lekthdj.k dh fn'kk esa lg;ksxh f'k{k.k v/;kid fo|ky;ksa ds 

v/;kidksa dk ekxZn'kZu ,oa lg;ksx ifj.kkeksUeq[k lkfcr gks ldrk gSA v/;kid f’k{kk ,slh 

rduhd gS] ftlesa 'kSf{kd dk;ksZ ds fy;s v/;kidksa dks izf’k{k.k nsdj 'kS{kf.kd dkS’ky dk 

fodkl fd;k tkrk gSA v/;kid f’k{kk ,d fe’ku gS ftlesa jk"Vªh; fodkl ds fy;s 

O;fDr;ksa dks fofHkUu lanHkksZ esa rS;kj fd;k tkrk gSA 

v/;kid f’k{kk dbZ dkj.kksa ls egRoiw.kZ gS &  

 Lkkekftd ekxZn’kZu dk egRoiw.kZ vfHkdj.k gSA 

 v/;kid izf’k{k.k izkIr djus ds dkj.k lekt esa O;fDr dks mlds dRkZO;ksa vkSj vf/kdkjksa 

ls vPNh rjg ifjp; djk nsrs gSA 

 v/;kid f’k{kk lekthdj.k esa lgk;d gSA 

 v/;kid f’k{kk dk egRo lS)kfUrd vkSj O;ogkfjd f’k{kk iznku djus esa v/;kid f’k{kk 

lgk;d gSA 
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 'kSf{kd izfØ;k ,oa f’k{k.k dk;Z esa xfr’khyrk ykus dh n`f"V ls Hkh v/;kid f’k{kk esa 

egRo gSA 

 vfHkizsj.kkRed ,oa euksoSKkfud n`f"V ls Nk=ksa ds Kku esa o`f) djus vkSj f’k{kk ds izfr 

Nk=ksa dh :fp iSnk djus esa Hkh v/;kid f’k{kk egRoiw.kZ gSA 

v/;kid f’k{kk dh vko’;drk euksoSKkfud] m|exrrk] lafo/kkuxr y{;ksa dh 

miyfC/k ds fy;s] jk"Vªh; leL;kvksa ds lek/kku ds fy;s] xq.koRrk lEiUu v/;kid dh 

rS;kjh ds fy;s 'kSf{kd vko’;drk] vkfFkZd vko’;drk lkekftdrk ds fy;s gqbZA 

orZeku le; eas f’k{k.k dh izfØ;k vR;kf/kd tfVy gks xbZ g SA vk/kqfud lanHkZ esa 

f’k{k.k v/;k; izdj.k ijEijkxr ugh vfirq v/;kid f’k{kk ds fy;s egRoiw.kZ i{k gSA 

izR;sd Lrj ij ;ksX; ,oa dq’kyrk izkIr f’k{kd&f’kf{kdkvksa dks rS;kj djus dk nkf;Ro 

v/;kid f’k{kk dk;ZØe dk jgk gS] fdUrq bl {ks= esa ,slh vusdkusd ,slh leL;k,W mRiUu 

gks xbZ gS] ftudh otg ls f’k{kk dk;ZØe ek/;e ls fu/kkZfjr mn~ns’;ksa dh izkfIr dfBurj 

gksrh tk jgh gSA bl izdkj v/;kid f’k{kk ds {ks= esa vusdkusd pqukSfr;kW fnu&izfrfnu 

l`ftr vkSj fodflr gks jgh gSA ftudk lkeuk djuk izR;sd ;FkkZFk ,oa vkn’kZ v/;kid 

dk mRrjnkf;Ro gks tkrk gSA 

 & ;g iz’u vius vki esa ewY;oku gSA uSfrd ewY; og gS tks ekuo 

bPNk dh r̀fIr djsa] tks O;fDr rFkk mldh tkfr ds laj{k.k esa lgk;d gksA  

 uSfrd ewY; ,slh vkpj.k lafgrk ;k lnxq.k gS] ftlls O;fDr vius y{;ksa dh 

izkfIr gsrq thou i)fr dk fuekZ.k djrk gS rFkk vius O;fDrRo dk fodkl djrk gSA 

uSfrd ewY; euq"; ds vUr%dj.k esa txkrh gqbZ og 'kfDr gS tks mls ,d fof’k"V izdkj ds 

deZ djus ds fy;s izsfjr djrh gS vkSj mlds vkpj.k dks vuq’kkflr djrh gSA uSfrd ewY; 

ifjorZu'khy lekt dh og /kqjh gS ftlds dkj.k lekt dk vfLrRo gSA O;fDr ds vkpj.k 

vkSj O;ogkj dks lekt ds le{k izLrqr djus dk dk;Z uSfrd ewY; gh djrs gSA ;g Hkh 

dgk tk ldrk gS fd uSfrd ewY; euq";ksa ds vUr%dj.k esa tkxrh gqbZ og 'kfDr gS tks 

mls ,d fof'k"V izdkj ls deZ djus ds fy;s izsfjr djrh gS vkSj mlds vkpj.k dks 
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'kkflr djrh gSA uSfrd ewY;ksa esa n;k] lerk] eerk] uezrk] foosd] {kek] riL;k] cfynku 

vkSj R;kx tSls xq.kksa dk lekos'k gksrk gSA  

 gekjs dbZ egkiq:"kksa ds uke blh lanHkZ esa fo[;kr gS] D;ksafd os uSfrd ewY;ksa ds 

fy;s gh ft;s vkSj uSfrd ewY;ksa ds fy;s gh èR;q dk oj.k fd;kA 

 vr%,o & 

  

 

  xq.koRrk v/;kid izf’k{k.k dk;ZØe dk lkj gSA blds 

u jgus ij v/;kid f’k{kk u dsoy vkfFkZd rkSj ij csdkj gS] cfYd f’k{kk Lrj ds lEiw.kZ 

L=ksr dk gzkl gSA v/;kid xq.koRrk dk fodkl v/;kid f’k{kk dh xq.koRrk ls gh gksrk 

gSA v/;kid gh uSfrd ewY;ksa ds cht cksus dk ek/;e gS] tc ckyd f’kf{kr gksus ds lkFk 

gh laLdkfjr gksxk rHkh v/;kid vkSj f’k{kk esa xq.koRrk dk lgh iSekuk ifjyf{kr gksxk] 

D;ksafd f’k{kk ns nsuk gh vkSj mldks dqN cuk nsuk gh iw.kZ ugha gS] v/;kid dh xq.koRrk 

tc gh lkFkZd gksxh tcfd og vius f’k";ksa esa laLdkfjr uSfrd ewY;ksa ds cht dks vadqfjr 

djds ,d Nk;knkj ò{k ds :i esa [kM+k u dj ns] tks ?kj&ifjokj] lekt vkSj ns’k&fons’k 

esa viuh felky dk;e j[k ldsa] D;ksafd f’k{kk gh O;fDr dh vUrfuZfgr 'kfDr dks mtkxj 

djrh gS orZeku le; esa f’k{kk ds Lrj esa fxjkoV vkbZ gSA f’k{kk ds Lrj dh bl fxjkoV 

dks jksdus ds fy;s v/;kid f’k{kk esa lq/kkj vkSj xq.koRrk t:jh gSA  

vr%,o orZeku f’k{kk ,slh gksuh pkfg;s ftlds vUrxZr ckyd Lo;a LosPNk ls 'kk’or 

uSfrd ewY;ksa dk ikyu djsa] ftlls O;fDr] lekt vkSj lHkh dk dY;k.k laHko gksA 

 gekjs vkn’kZ lekt ds fuekZ.k 

vkSj jk"Vªds lkekftd vkSj lkaLÑfrd fodkl esa v/;kid dh egRoiw.kZ Hkwfedk jgrh gSA 

ewY; f’k{kk laca/kh izR;sd ;kstuk dk lQy fØ;kUo;u] f’k{kdksa ds oS;fDrd O;ogkj] 

f’k{kd vf/kxr izfØ;kvksa o dk;Zfu"Bk ij fuHkZj djrk gSA vius f’k";ksa ds dY;k.k ds fy;s 

iw.kZr% dfVc)] ifjJeh o l`tu’khy f’k{kdksa us f’k{kk iz.kkyh esa O;kIr vlarks"k o ux.; 
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ykHkks ds ckotwn vius nkf;Roksa dks lei.kZ Hkko ls fuHkk;k gSA f’k{kdksa dks ewY;ijd f’k{kk 

ds lapkyu esa l{ke gksuk pkfg;sA f’k{kdksa dks Lo;a ds fy;s ewY;ksa dk fu/kkZj.k djuk 

gksxkA mUgsa bu ewY;ksa ds laca/k esa Lo;a lps"V ,oa lfØ; jguk gksxkA ewY;ksa ds izfr viuh 

viuh izfrc)rk fodflr djuh gksxh rFkk ewY;ksa ds f’k{k.k gsrq fuf’pr f’k{k.k laogu 

[kkstus gksxsA lq;ksX; Hkkoh f’k{kd rS;kj djus dk nkf;Ro f’k{k.k laLFkkuksa@foHkkxksa dk gSA 

Hkkoh f’k{kdksa dh rS;kjh ds le; ewY;ijd f’k{kk ds lS)kfUrd] fØ;kRed o 'kks/k i{k ij 

fo’ks"k /;ku nsuk visf{kr gSA 

 dq’ky rFkk izHkkoh f’k{kdks a dks rS;kj djus dh ftEesnkjh eq[; :i ls v/;kid 

f’k{kk laLFkkuksa dh gSA f’k{kd] izf’k{kd] Nk=k/;kid ds ewY;ksa ds fodkl esa egRoiw.kZ Hkwfedk 

fuHkk ldrs gSA vktdy ds v/;kid f’k{kk dk;ZØe izk;% uhjl] ijEijkxr] tM+or] 

fu"izk.k] o l`tukRedrk dh gR;k ds "kM;a= gSA izf’k{kdksa ds e’khu l`n’k O;ogkj 

veuksOkSKkfud n`f"Vdks.k v/;;u foeq[k uokpkj viukus ls cpus dh izofRr fuEuLrjh; 

vfHkizsj.kko ijEijkokfnrk us ekuo ewY;ksa ds fodkl dks ckf/kr fd;k gSA 

 ,u-lh-Vh-bZ- }kjk vuq’kaflr ikB~;Øekuqlkj v/;kid f’k{kk ds nks i zeq[k fØ;kdyki 

gS& ,d lS)kfUrd vkSj nwljk izk;ksfxdA dkSy rFkk ,u-ih-bZ- ¼1986½ ds izHkkoh dk;ZØeksa 

dks viukdj gekjs v/;kid f’k{kd rFkk Nk=k/;kid] v/;kid f’k{kk dsUnzksa ds ewY; 

vfHkew[k okrkoj.k l`ftr dj ykHk izn vuqHko izkIr dj ldrs gSA ,u-ih-bZ- esa dbZ ckrksa ls 

izrhr gksrk gS fd ewY;ijd v/;kid f’k{kk dh laHkouk;sa mPp gSA v/;kid f’k{kk ds 

ekuoh; izk:Ik ij cy fn;k tkuk pkfg;s rkfd f’k{kd f’k{kk ds ek/;e ls ;g iz;kl fd;k 

tkuk pkfg;s fd fo|kfFkZ;ksa ds efLr"d esa jk"Vªh; psruk dk ln<̀+ vk/kkj cu tk;sA 

;a= rks lwpuk nsdj ckyd dks yksg ekuo ;k lwpukvksa dk iqat vo’; cuk ldrs gSA 

fcuk Lusg d.k jksis ckyd l`td moZjd ugha gks ldrk gSA ;g Lusg d.k jksius dk dk;Z 

f’k{kd gh dj ldrk gSA bu ekuoh; ikS/kksa dks c<+kus ds fy;s vuqHkwfr dks xgjkbZ;kW nsus ds 

fy;s f’k{kd dh Hkwfedk gh ,dek= fodYi gSA 

 uSfrd ewY;ksa esa le; ds lkFk gh varj vk jgk gSA uSfrd 

ewY; brus fxj x;s gS fd thou thus dk vFkZ gh cny gh x;k gSA blh dkj.k uSfrd 
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ewY;ksa dk gzkl gks jgk gSA uSfrd ewY;ksa ds iru ds fy;s dkQh gn rd ftEesnkj ge 

gekjk lekt vkSj gekjh f’k{kk D;ksafd dksbZ Hkh euq"; tUetkr [kjkc ugha gksrk] mlls 

okrkoj.k [kjkc curk gSA euq"; LokFkhZ gks pqdk gSA mls ij dh Hkkouk fodflr gks xbZ 

gSA og cnyk ysus dks mrk: gSA lr;qx ls dy;qx dh vksj c<+rs c<+rs ge ns[k jgs gS fd 

izkphu uSfrd ewY;ksa eas /khjs&/khjs deh vk jgh gSA uSfrd ewY;ksa dh ;g ladVxzLr fLFkfr 

fo|ky;] egkfo|ky;ksa] fo’ofo|ky;ksa ds Nk=ksa ,oa f’k{kdksa lHkh esa O;kIr gSA ;g ,d 

lkoZtfud leL;k cu xbZ gSA fodkl ,oa 'kkafrfiz; lqjE; thou ds fy;s ;g fLFkfr 

vR;ar ?kkrd gSA 

 v/;kid f’k{kk dh ckr dj jgs gS rks v/;kid 

f’k{kk esa uSfrd ewY;ksa dk lekos’k vkt dh egrh vko’;drk gS D;ksafd tc rd v/;kid 

ds vanj vkpkj] fopkj] laLdkj ds rkSj&rjhds lgh ugha gksxs og ckydksa dks dSls 

laLdkfjr djsxkA 

f’k{kk ns’k dh jh<+ gS ftl izdkj foÑr jh<+ ls ,d O;fDr LoLFk ugha dgyk 

ldrk mlh izdkj foÑr f’k{kk O;oLFkk ls ns’k dk fuekZ.k ugh gks ldrk orZeku fo’o 

lekt dks ns[kdj ;g dguk dnkfi xyr ugha gS fd vkt gh f’k{kk O;oLFkk esa dgha u 

dgha dksbZ u dksbZ deh vo’; gSA 

vxj xkSj djsxsa rks  ns[ksxs fd uSfrd ewY;ksa dk vHkko loZ= n`f"Vxkspj gks jgk gSA 

bldk ewYk dkj.k& f’k{kk esa uSfrd ewY;ksa dh deh tcfd f’k{kk esa uSfrdrk dk iqV gh mls 

i'kq ls nsoRo cukrk gSA blhfy;s bl leL;k ls futkr ikus ds fy;s v/;kid f’k{kk es a 

uSfrd ewY;ksa dk lekos’k t:jh gSA f’k{kk es uSfrd ewY;ksa dk LFkku loksZijh gSA gekjk 

lafo/kku uSfrd ewY;ksa dh vewY; fuf/k gS& ckydks dks ewY;ijd f’k{kk nsuh pkfg;s tks ewY; 

crk;s x;s gS mUgsa f’k{kdksa }kjk f’k{k.k ds nkSjku fo|kfFkZ;ksa ds thou esa mrkjuk gksxkA tc 

lEiw.kZ fo'o ekuo ewY;ksa dh LFkkiuk ds fy;s laØe.k vkSj la?k"kZ ds nkSj ls xqtj jgk gS 

rks ,sls esa f’k{kd vkSj vf/kd ewY;oku cu iM+k gSA mUgsa dk;e j[kus ds fy;s f’k{kk uhfr 

esa lq/kkj visf{kr gS] D;ksafd Nk= gh rks Hkkoh lekt ds fuekZrk] ns’k ds d.kZ/kkj gSA f’k{kk 
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lekt dh og ih<+h gS ftl ij ikao j[kdj O;fDr vius laLdkjksa dks laokjrk gS vkSj f’k{kk 

dks fn’kk iznku djrk gSA  

blhfy;s lekt lq/kkj o O;fDrxr fuekZ.k esa uSfrd ewY;ksa dk gksuk vR;ar 

vko’;d gSA  

 uSfrd ewY; ifjorZu'khy lekt dh og /kqjh gS ftlds dkj.k lekt 

dk vfLrRo gSA O;fDr ds vkpj.k vkSj O;ogkj dks lekt ds le{k izLrqr djus dk dk;Z 

uSfrd ewY; gh djrs gSA ;g Hkh dgk tk ldrk gS fd uSfrd ewY; euq";ksa ds vUr%dj.k esa 

tkxrh gqbZ og 'kfDr gS tks mls ,d fof'k"V izdkj ls deZ djus ds fy;s izsfjr djrh gS 

vkSj mlds vkpj.k dks 'kkflr djrh gSA uSfrd ewY; gh O;fDr ds pfj= dk fuekZ.k djrs 

gq;s mls laLdkjksa dk iz.ksrk cukus dh fn’kk esa vxzlj gksrs gSA uSfrd laLdkjksa ds laj{kd 

dgykus okys euq"; dh lekt vkSj jk"Vª ds fodkl esa viuh Hkkxhnkjh ns ldrs gSA uSfrd 

ewY;ksa dh iqu% LFkkiuk ds fy;s v/;kid f’k{kk ij cy fn;k tkuk vko’;d gSA 

f’k{kdksa dks lkekftd rFkk uSfrd ewY;ksa ds laoZ/ku dk ,d lcy midj.k cuk;k 

tkuk pkfg;sA ;g lqLi"V gS fd v/;kid f’k{kk ds lEiw.kZ ikB~;Øe esa ewY;ksa ds fodkl ds 

izfr fnypLih O;kIr gksuh pkfg;sA blds fy;s v/;kid f’k{kk ikB~;Øe dks iqu% 

vfHkfoU;kflr djds ewY;ksa ds fodkl ds fy;s ,d laLFkkxr yksdkpkj mRiUu djuk gksxkA 

Nk=v/;kidksa ds f’k{kd ftu ewY;ksa esa Lo;a vkLFkk j[krs gS rFkk ftuds vuq:i 

vkpj.k djrs gSA mUgha ewY;ksa dks os Nk=k/;kid esa izR;kjksfir dj ldrs gSA ns’k ds Hkkoh 

d.kZ/kkjksa dks loksZRre izdkj dh f’k{kk iznku djus ds fy;s ewY;ijd v/;kid f’k{kk 

vifjgk;Z gSA D;ksafd uSfrd ewY; gh O;fDr ds pfj= dk fuekZ.k djrs gq, mls laLdkjksa dk 

iz.ksrk cukus dh fn'kk esa vxzlj gksrs gSA uSfrd laLdkjksa ds laj{kd dgykus okys euq"; 

lekt vkSj jk"Vª ds fodkl es viuh Hkkxhnkjh ns ldrs gSA 

lHkh f'k{kdksa ls dgqaxh& 

     jksrs eq[kM+s vkt fQj galk nks] 
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      dksbZ nq%[kh u jgs bl lalkj esa 

        ,slk uo&lalkj clk nks! 

     ,slk uo&lalkj clk nks! 

1-   & ds-lh- eyS;k   & vkj-,l-, bUVjus’kuy 

vkxjkA 

2-   & vkj-,y- pkSiM+k   & Lokfr ifCyds’kuA 

3-   & ve`r lsu   & bafM;u ifCy’klZ fMLVªhC;wVlZ]fnYyhA 

4-   & MkW- th-lh- HkV~Vkpk;Z  & fouksn iqLrd eafnj] vkxjkA 

5-   & ,u-vkj-lDlsuk]ch-ds-feJk]vkj-ds-eksgUrh& vkj yky fMiksA 

6-  

7-   

 

 

 

***** 


